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(Brain and Language: Representation and processing of lexically ambiguous Korean Eojeols)
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<Abstract>

Ambiguous words are defined as those words that have single grammatical form but
have multiple meanings. Lexical ambiguities, Eojeol ambiguities, and phrasal ambiguities
are the types of ambiguities that exist in the Korean language. Eojeol is the basic unit of
phrases which are distinguished by the spaces inserted in a sentence. Eojeol can be simple
word or composed of a noun and an affix. The first purpose of this study was to examine
whether multiple meanings are activated even in syntactic-categorically ambiguous Eojeols.
It was found that multiple meanings are activated by the syntactically and semantically
ambiguous Eojeols. And also verb Eojeols are represented in the full form. The second study
was carried out to examine the difference between the lexical ambiguity and metaphoric
ambiguity in behavioral and fMRI studies. The right hemisphere was activated more for
idiomatic ambiguity compared to lexical ambiguity. From this study, we could speculate
that lexically and idiomaticallly ambiguous words are represented differently in the brain.
In the third study, it examined whether ambiguous Korean words have one common lexical
item or multiple lexical items. The fourth study examined the ambiguity advantage effect
according to the number of objective meanings and subjective meanings. These results
showed that subjective meanings had the most impact in lexical decision task. The last study
investigated the cerebral neural activities related to the processing of Korean lexical
ambiguity with magnetoencephalogram which investigated the neural activities involved in
the processing of ambiguous words.
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Embodied Cognition Approach for Semantic Representation
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Contents

» Where and How does our brain represent meaning?

Intuitions from Brain Anatomy (Monkey’s brain vs. Human brain)

Fundamental Cognitive functions in the Human cerebral cortex

Neural basis of semantic representations
Category-attributes dependent neural representations for objects

Somatotopic manner dependent neural representations for actions
» Embodied Cognition Approach
A Western Tradition for Cognition: Descartes’ dualism

How is the EC approach different from the traditional theories?

Debates and issues

Supporting evidence from my research for the embodied
cognition
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“Take a cup of coffee”

Where and How does our brain represent
meanings of a word?

4 o|0|E40| M=tel X HZ
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Fundamental Cognitive functions in the
dumancercomiooiex
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But. how does our brain store meanings of something?
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Neural Basis of Semantic Representations

Part 1. Category-attributes dependent representations for
objects

Object Category Specific Neural Responses

- FFA(fusiform face area) — Kanwisher et al.(1997), McCarthy et al.(I"
- PPA(parahippocampal place area)- Epstein and Kanwisher(1998)

L' - EBA(Extrastriate Body area) — Astafiev et al.(2004)

Category attribute-specific neural responses for
object concepts

\, - Form: med. fusiform gyrus/ left IPL-Tools, lat. fusiform gyrus-
! Animals)

// - Color:V4 (Chao & Martin, Nature, 2001)

. e Eggﬁfﬁfﬁ&l ex, ;?%%1(2007), Annu:Rev.Psy.

e e

Neural Basis of Semantic Representations

Part 2. Somatotopic manner dependent neural representations
for actions

A 14} /’, 5 "
A s, | mestestioes Moyl et al. (2004)
| 3 | Passive reading single
T ’{-"_ I |:L EL :‘ words indicating

$- |1 3 [ actions involved with
g e
/ ~

different body-parts.

Tettamanti, et al.
(2005) Listening to
action-related sentences
activates fronto-parietal
motor circuits.

8 olojE el MatE X H2
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Neural Basis of Semantic Representations
: Theoretical considerations

» Distributed Sensory-Motor Hypothesis
_—h\{’/ J’/ \

Based on these findings, semantic memory in
the brain seem not to be represented in the
abstract symbolic system, which is
typically assumed. They seem to be
distributed inthe sensory and the motor
cortex according to the ways of our
perception and action.

However, is this really true?
If not, how can we interpret those \
results in other ways?
If it really is, why does our br'aln like
thIST == We need a revolutionary theor‘y /

N

? on|mete| Hz=lE QX T

)

J

Embodied Cognition
Approach

10 o|0|&ate| H=te el x| B
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A western Tradition for cognition
: Descartes’ dualism

"For example, if the fire A is close to the foot B, the smal!
particies of fire, which as you know move very swiftly, are
able to move as well the port of the skin which they touch
on the foot. fn this way, by pulling at the litde thread cc,
which you see aottached there, they at the some instont open
e, which is the entry for the pore d, which is where this small
threod terminates; just as, by pulling one end of a cord, you
ring a bell which hongs at the other end.... Now when the
entry of the pore, or the litle tube, de, has thus been
opened, the animal spirits flow into it from the cavity
F, and through it they are carried partly into the muscles
which serve o pull the foot back from the fire, partly into
those which serve to turn the eyes and the head to lock at it,
and partly into those which serve to move the hands
forward and to turn the whole body for its defense”
Descartes, On Moan, 1662

n o|o| &t o] H=tE oA BT

How is the EC approach different from the
previous cognitive approach?

» OhF, S2 AX|0f cHek A5t HetH HE
Lene Descartes’ Dualism{&] 41 L2 2): 51} OS2 22|50 2. 02 B2
M A0 AHE 2E0I0)
g 52 052 4550 el de] s=0(0,ot0t= =|0f Ot= AAA RS
Zo|Ckh
L= 2He RE5lE 7| s 22 225 O RICE - Jerry Fodor's Modularity of
Mind

KAl gato| DRIA po. ™o =HaM0| | RS
196070 91X 3T 0| = K| AT A o] S A A H Ha
(Computational Approach)

Lp| =a|H o

& (prototype) L, & H 7| (examplar) 2 &
S|0] 24 2 Symbolic Model(e.g..ACT—R) vs. PDP models

12 ofo|=4o] H=tE 2R E
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How is the EC approach different from the
previous cognitive approach?

» H|2}El 21 X|(Embodied Cognition)

X ™ 2:Descartes’ Error —A. R. Damasio.
=
L

ALAl Q19| 2

O'-— 2L

=1 0fg2 22|50 AKX g1, L2|2f X|A|(QX])2 2Bt 4%}
E&F d4-23 88)0 2o g4 =Ct

Robotics & Computer scienceOf| A{2] M Z: OFF 2| HAUSH A4t X DE|SES
AL, 2R0| ZtThot A Z A 75 7| 2F > o8, 882 58
M

M.

Of i A2H0f| M, Of i Xt 0f CHSH Z42f A ah D201 Tt BHE(2S)
Lt et

i O~ oo ’
40| 22| 31t k|of 7[FECh
‘Understanding’ of a concept is obtained by a necessary
Mental Simulation of sensory-motor information.

CHE X QI SHALS : Damasio 1989; Glenberg 1997; Barsalou 1999; Clark 1999;
Gallese and Lakoff 2005: etc

13 oln|Edof Mot x| H2

Debates and issues

I. Are those neuroimaging results are not the consequence of a just mental
imagination (or by-products from Pavlovian conditioning)? — Caramazza &
Mahon(2009)

2. Do the semantic representations interact with a real time perceptual and motor
processes?

3. If the semantic representations are established by body-experience, are they
influenced by different experiences?

14 oD E el Mate X 2
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Evidence for the Embodied Cognition

» Are those neuroimaging results not merely the consequence
of a voluntary mental imagination?

» No, 2[0|X[4 2 Z4-25 w0l Of= AN AL
» Automatic Semantic Priming occurs in the sensory-motor
cortex(Lee & Newman, submitted)

B semantic priming for Animal Name Targets

B semantic priming for Motion Verb Targets

15 o|0| EAO| Mtz OIX] A

= L

rh

Evidence for the Embodied Cognition

» Do the semantic representations interact with a real time
perceptual and motor processes?
o S = H
Yes, 22[2| XA} §2 HA|ZIC R Y A5t HE
StLt.
Action-sentence Compatibility Effect (ACE) -Glenberg and Kaschak (2002)
HE e
“MES BHOPMES GO ES YO ot 22 288 sEF

O —_ =
tsd 49 %0 As UH37IE B F2 7|0, 52 B &H0IE
o= fiCt
“):1 'TJ% et MEE s 257 R HE (EH0IE &5 2=
CtZ
o a
“MES ECo| HHEAIZOI“ME S SLPol B3 ELE S8
“MES EC o Wel= MEE 5 B2 E7|= W0IRR, HES
FIot ALIE Df2] EHIAIZICH
16 o|ojE 42l HletE 2AX ¥
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Evidence for the Embodied Cognition
- Q0] X 41 22 dAZ2 2 45Tt
» Sato et al(2008)

B E2ER AU SAR FY SAEA

sHo =) Eo =
WY SAC B HEE FE
A BIOIE K| klSle EALC| HS HES 2L A L
g °c>HT|E I| c>|°|'|_ o*|’—| ST H'|:E —E+ ‘—'TE7|' =,
c{ & l
| hnd-reatactets
w0 d 1 kot redifavabs
50
i
E 0
|
"
m| -.—t—]—\
Astdls i Visual WVisdial
| e ) oy
MDA OF prasenistion
17 o0 mate| HatE olx) g2

Evidence for the Embodied Cognition

o0 X| At 52 A2 B S X

PN e
A

Picture-wWordVerification
00

S5 == Foot Action
Hand Action
260 \\
E :
240 g
prlo]
0
504 150 504 550
Foor Action 262 237
Hand Acti 179 237
/=L 2| Chrun)/ /8| CHdraw)y 20

18 oinjE el HetE ex "D
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Evidence for the Embodied Cognition

, ojo| X|Alat 22 AlA|7te 2 AIS EH2 #iCt,
b O{THAH O3 HO| 75T

=
b HE2 BOIS 91T T I B8 HS S AIZE LIEE S Bl K A0) urgsts R0 o

'
Sensory Input

|

|

| I

'

L3

L 4]

.
e
‘b" " &
L

41

l Pre/motor Areas | T Motor output

\
v
(™

Chersi et al. (2010) Sentence processing: Linking language to motor chains, fFornt Neturorobot. 4, 1 =9
19 o0 E oo HetE ox EHe

Evidence for the Embodied Cognition
» o|0| X| A2 EEut HTEHEsE Wi 23f a2 B

o
Jq. I

» -.’-_“-’.L* [of ch2t ] 73 0] Ko ch 22| BdEl=71?
» BAICHE D OfO| 5 HE 3T MRI
» 25Ol &% 0|, 2480 QB FO| Sy

Handedness and Cognitive capacities

00+
500 4
0 — DOTEE 0 ecomm l_!_-_(
HE: dcore DGspanF DGspanB Mental rotation
50
o0 - O Left Handers B Right Handers
20 ojE ¢ HE=hE elx Ee
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Evidence for the Embodied Cognition

» o|o] X[ A2 2Fut = EE5HE LA 25 FHal 38

2 4 k.

» E&olof w2t Ae| 7H'E0| k|0l Ct=2A BE4El=7R
» 1}A|: Picture-Word Verification task
D213} £Hoj7t URIBHE FR0E Hoi7tD, B AR YL oz HE

2 =B
= Ta

/0FA| CH(drink)/ JEX| Chthrow)/

2 /ek2|ct 4 /12| Ct(draw)/ mm

" 48740| ERE2 ALE S HQ
= AH
48712 &nt B Ql= AL (=, 25t0| M7} LtEH—ttoﬁ"%)

21 olnjE4e| HatE AKX H2

Evidence for the Embodied Cognition

» olo] X| A2 Fat = X85 T4 ofol Bl I8

o
=l & oI},
» &%olof w2t WLl 7H'F 0] k|of| CHEA B El=7R
<E7E AB3E 23 z7> <ETE ABHK 2 e x>
Right IPL Left IPL

HandA NotHand Hand NotHand
Right handers | Left Handers

Hand NotHand Hand NotHand
Right handers | Left Handers

2 o|o| w42l M=tz

rH‘I
o
Ral
)
rH
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Evidence for the Embodied Cognition

c ST W2 = AFE Al 7hE 2 ok Zgst O]

- SETT0|2439HS
-

3 ofojzyge| Hate X H2

Evidence for the Embodied Cognition

» o|0| X| A2 gFat 42 EE5H= Al o5l Hal Hd
2 & ALt

» EMIE A4S R0 &F0|7F &S 0[X=71

» 1}A|: Picture-Word Verification task

22T SHol7t YIS HL0lE Hoj7tn, B H0|T Yooz HE
g v
g0l 52 1Y 4g7lo) 9128 1

r—~ o
— 2 [AFR}(lion)/ b /1T (saw)

b /D20 (cat)/ #/ck2| ol (iron)/ mm

24 o|o|#¢ol M=te X H2
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Evidence for the Embodied Cognition

s oln| x| BATL HSEESHE WAl ool 2| ¥
2 % lct

» SHE AMSE R0 2017t BFE 0lX=71
K

b 22 elAle Azt EX0| 23] ZEE (. Chao & Marcin, 2000)
s80l e =95 o5 5d By B0 P2 SUS SIS SO Buls

Visual Agnasial A ZF 2 21Z)2| A, Mz EF 0 aabe 220, 2L 2E)
2= lEcdo AubE 02 What pathway 2} 22|, AFS HZE0| 2 248}
AlBHE 72, HI S how pathwayOfl = £E0|7t Berg 0N

Hand tool > Animals

o|o|E4te| Hete ¢

Summary And Conclusion

» Takehome messages
oixAe F2 UA-25
o|0| XA} 22 AlA|ZHS
oln| XAl BHM 4SASS

}  Future directions of research
Effects of sensery deprivations (eg. Hearing disorder patients)

Effects of environments (e.g., cultural effects)

» Any questions or suggestions?

2% QojEge| Hete 2x "2
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Thank you!

% ojojz4tel HigtE olx B2
&I EM
y | dtsHe| g (out of our heads), 2009 2 HF = 0f X| &,
Zlo|M 271
e | - 20 O-

w

w

-

OEL|@ CiOtX| 29| A% =: M 72 E Q| 2 F(2001),
AL = XFO| [ (2007)

Handbook of Cognitive Science, An Embodied Approach,
2008, Paco Calvo & Toni Gomila

The Brain's Concepts: The Role of the sensory-motor
system in conceptual knowledge, 2005, Gallese & Lakoff,

Cognitive Neuropsychology, 2 |

28 b EYe MetE 2a ya
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An Analysis of English Cleft Sentences from the Perspective of Gradience)

An Analysis of English Cleft Sentences

from the Perspective of Gradience

Doo-Shick Kim
(Gyeongsang National University)

1. Introduction

1.1. Fusions in Clefts & Relevant Data

<the absence of correlation between focus constituent & type of clefts>

)

O AN T 0N TP

. What she is is pretty.
. *It's pretty that she is

?? Is it pretty that she looks?

. How pretty is it that she looks?
. It's pretty that Mary is, more than anything else.

What he is is a teacher.

. *It's a teacher that he is.

?? It was a teacher that I was.

. It was a teacher that I wanted to become in those days.
. It is a teacher that he is, not a BUTCHER! (Declerck 1983: 14).

E3 Questionable prototypicality of their status = Gradience between types of clefts

<the presence of referentiality of it (in clefts)>

3)

What do you think of running him as a candidate? —

T Ty TP TP

. It would be a good idea to do that.
. *To _do that would be a good idea. (Bolinger 1977:72)

Isn’t it a shame that they lost the game. (It-Extraposition)

. They lost the game. — Yes, so I hear. Isn’t it a shame?

It is us who is calling.

. Who is calling — It is us. [Carlson 1985: 232]

If anyone can help us, it’s John @. [@ = "that can help us.’)

. If she was twenty-six and still unmarried, it was not from lack of suitors. (Declerck

& Seki 1990. p.19: Premodified Reduced It-Clefts)

. It is because workers today produce far more than those in the past that we have

a higher standard of living.

. Why didn’t he take the plunge? Was it that (=because) he didn’t have the money

[that he didn’t take the plunge]? (Bolinger 1972:35)

23
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c. But why is the topic so important? Apparently, it is the topic that enables the listener
to compute the intended antecedents ... (Clark & Haviland 1977:49)
E3 b and c can be paraphrased as "The reason is that he didn’t.../the topic enables ...

n

[Inferential Construction: It-extraposition or it-cleft? (Cf. Delahunty 1982, 1995; Declerck
1992)

(8) (Man) Really? I've just started his class, and I don’t like it at all. What made you
change your mind about it?

(Woman) It wasn’t that I changed my mind about it. It’s that the class changed,
and I liked it better later on. (Deborah 2005: 605, Longman Preparation Course for
the TOEFL test: next generation iBT)

(9) It is not a matter of policy. . . . . It is that the president who rose to his current

high office because he had a story that warmed our hearts and an undeniable charisma,
is losing the most important battle any politician can face at the moment -- the battle
of likeability.

(10) An e-mail from a company spokesman was sent to The New York Times but, because
of a technical problem at The Times, was not delivered. It was not the case that

Google’s e-mail “never arrived.” (L7 ..2h= ¥ oY AHFHH)

<the presence of additional when/twhose-clause in clefts>

(11) a. (Jim) Well, in this diagram, you can see that the volcanic island has, um, worn
down so far that it's below the level of the ocean. The coral has built up even
further, so the coral’s above the water, and the remains of the volcano are under
water.
(Instructor) Yes, and it’s at this stage when the ring of coral’s called an atoll. The
volcano has sunk, and there’s a pool of water inside the atoll. (Deborah 2005: 597,
Longman Preparation Course for the TOEFL test: next generation iBT)

b. She was very silent, but when she spoke it was with a pleasant voice, and her manners
were natural. (W. S. Maugham, The Moon and Sixpence, 1966:77) [= it was with

a pleasant voice (that she spoke).]

(12) ... so that it is the cleft clause whose status is reported first in the case of wh-clefts
as opposed to the other two kinds of clefts.)) (Hedberg & Fadden 2007: 13) (= Containing

‘relative clauses’)

E3 Vagueness of their status = Gradience within it-constructions & View of these

as one of ‘syntactic blendings’?

1.2. The Purpose of the Paper

& This paper deals with the gradient properties that lie within and between three
types of English cleft sentences (i.e., It-clefts and wh-clefts) as sort of
constructions.

& DS. Kim (1986) suggested that it-clefts and wh-clefts are ‘bidirectional’ in that

24



( An Analysis of English Cleft Sentences from the Perspective of Gradience)

each type of clefts runs opposite directions in terms of prototypicality of each
own identifying functions and the current paper attempts to reinterpret the
(non-)prototypical use of each cleft in terms of Aarts’s (2004, 2007) two types of
constructional ~ gradience: ’‘subsective’ (intra-categorial) and ’‘intersective’
(inter-categorial).

& In this paper, those constraints that can be imposed for the correct generation
and use of the two types of clefts in the discourse will be explained depending
on a sum of cumulative gradient syntactic, semantic, discoursal properties of
copula, it, that, and wh-word, all of which their non-clefts lack, from the
viewpoint of iconicity, prototypicality, and compositionality.

2. Previous Studies

2.1. Syntactic Treatments

(a) Cleft Extraposition & Focus Placement ... Emonds (1976)
(b) base-generated approach (Delahunty 1982, 1984)

2.2. Semantic Treatments

(a) Focus-presupposition

(b) Specificational vs. Predicational (Declerck 1984)

(c) Focussing, Contrastiveness, Existential Implicature, Exhaustiveness/Uniqueness Implicature
(Halvorsen 1978, Horn 1981)

2.3. Pragmatic Treatments for Discourse Functions

(@) Thematicity (Theme-Rheme Structures) (Halliday 1985, Jones & Jones 1985, Collins
1991)

(b) Informativity (Known/Given-New Information) (Chafe 1974, Prince 1978, 1992,
Gundel 1977, 1985, 1988), Gundel et al 1993, Hedberg & Fadden 2007)

(c) Topicality (Topic-Comment Structures: Gundel 1977, 1985, Hedberg & Fadden 2007)
Or Topic Continuity (Declerck 1984)

(d) Discourse-framing Functions (K.H. Kim 1995)

2.4. Interactional Models

(@) A Multi-level Account (Syntactic-Semantic-Pragmatic: Delin 1990)

(b) A Three-dimensional Account
(Structural-Semantic-Discourse.Cognitive: Gomez-Gonzalez 2004)

(c) Information packaging intersected by 4 factors: informativity, topicality, presupposition,
and weight (Collins 2006)

(d) Interaction of Referential Givenness (‘Activated> ... >Informative’) and Relational
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Givenness (‘Topic-comment’) (Hedberg & Fadden 2007)

2.5. Gradience Models

(@) Ross’s (1987) examples of ‘subsective constructional’ gradience in wh-clefts
(b) Aarts’s (2004, 2007) Syntactic gradience
(c) Sorace’s (2004) Gradience at the Lexicon-Syntax Interface

3. Theoretical Frameworks for This Study

3.1. Grammatical Gradience

& The long dispute of the matter of linguistic categorization:

Aristotle’s strict categorization (so-called all-or-none principle of categorization) vs.
Russell’s vagueness

& Three types of (linguistic) ‘indeterminacy’ (Coates 1983: 14)
= Gradience + Ambiguity + Merger
... She used the term of 'gradience’ to account for the fuzziness of examples intermediate

on the continuum of meaning between core and periphery, and even with continuously
graded degrees of membership.

& Gradience in Grammar -> Degree of acceptability or Grammaticality: "the degree to
which utterances are acceptable or grammatical, and the relationship between
acceptability and grammaticality." (Fanselow et al 2006)

& Grammatical Indeterminacy: "Gradience in grammar is usually characterized as the
phenomenon of blurred boundaries between two categories of form classes." (Aarts
2007: 34)

& Semantic gradience (Coates 1983) vs. Syntactic gradience (Aarts 2004, 2007)

Cf. informational gradience (e.g. Prince’s (1981) 'Familiarity Scale’; Gundel’s (1993)
'Givenness Hierarchy’)

3.1.1. Subsective vs. Intersective Gradience
... Two kinds of gradience (Aarts 2004, 2007)
a) Subsective gradience (SG= within categories/ intra-categorial) and

b) Intersective gradience (IG= between categories/ inter-categorial)

& <SG vs. IG> in Classification
a) Is a penguin less of a bird than a robin? ——
b) Is a three-legged horse a horse? —_—1 SG
c) Is a tomato a fruit or a vegetable?

d) Is a van a car or a truck? IG

& Examples of subsective gradience

26



( An Analysis of English Cleft Sentences from the Perspective of Gradience)

a) Ross’s (1973b: 141) nouniness squish: verb-adjective-noun continuum
--------------- More Nouny --------------->
that> for to> Q> Acc Ing> Poss Ing> Action Nominal> Derived Nominal> Noun

b) Aarts’s (2007: 105-107) Adjective criteria
———————— less adjectival --------

happy > thin > alive > utter
& Examples of intersective gradience

a) Ross’s (1972: 316) perceived squish between V, Adj and N:
Verb > Present participle > Perfect participle >

Passive participle > Adjective > Preposition (?) > ’adjectival noun” > Noun
{ [+V/-N] > ... > [+V/+N]> [\V/-N]> . . > [-V/+N] }

b) Between determinatives and adjectives (e.g. many/much/little/few)

c) <coordinators - conjuncts - subordinators continuum> (Quirk et al 1985)

d) Between complement and adjunct (Keizer 2004, Lee 2008)

3.1.2. Constructional Gradience

& As Aarts (2007: 171ff.) suggests, subsective and intersective gradience also involve
‘constructional’ as well as lexical, phrasal, and clausal gradience in grammatical

phenomena.

& This paper will use his loose definition of a syntactic ‘construction’, which means
a string of elements (words, phrase, etc.) that has a distinctive patterning which
plays a role in different parts of the grammar.

& Ross’s (1987) examples of ‘subsective constructional’ gradience in wh-clefts
(13) a. What Molly discovered was a Grand Unified Theory.
. Where Molly lived was in London.
What Molly is is brilliant.
. Was what Molly discovered a Grand Unified Theory?
. ?Was where Molly lived in London?
. ?*Is what Molly is brilliant?
E3 The degree of acceptability in (12) is motivated by the degree of prototypicality

(14)

N oo 0 o

of focal constituents in (11)

3.2. Iconicity Hypothesis

. Peirce 1932, 1940; Bolinger 1977; Haiman 1985; Givon 1985, Kim(1995:252-64), inter

alia) :
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& “One Form—One Meaning Principle”; “Form-Function Correlation”
=> Two independent properties (Isomorphism + Motivation). . .(Haiman 1985, Kim
1995: 263)

& Isomorphism: <Form : Meaning = 1 : 1>

& Motivation: <Form = Meaning>
(15) Veni vidi vici ‘I came, saw, vanquished’.
(16) In 1948, human rights became universal with the United Nations Declaration of Human
Rights, which stated that "recognition of the inherent dignity and of the equal and

inalienable rights of all members of the human family is the foundation of freedom,

justice and peace in the world." But

a) it is only since the 1970s that the idea of animals having rights just as humans
do has developed. It started with an essay ... (Weaving It Together 4, Broukal 2004,
p-211) (It-cleft)

b) only since the 1970s has the idea of animals having rights just as humans do developed.
(Subject-Aux Inversion)

3.3. Prototypicality Hypothesis

.. . Three approaches to categorization:

@ Platonic point of view of categorization:
® Wittgenstein's Family Resemblance Theory
® Prototype Theory (Rosch 1973, 1975; Lakoff 1973, 1982; Ross 1972, 1974; Givon 1982,
inter alia)
a) “This allows for a non-discrete continuum space within as well as between categories."
b) “Categories within the continuum-space are formed at intersections of a number

of characteristic or typical features/properties.”

3.4. Principle of Compositionality (Frege 1952; Katz & Fodor 1963)

. “The meanings of sentence are compositional, i.e. that the meaning of the
whole expression is a function of the meaning of the parts.” (Levinson 1983:191)

3.5. Cumulative Application of The Above Four Hypothesis for the distinction between
Clefts and Non-clefts (Cf. Interactiopnal Models; D. S. Kim 1986, 2008)
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Types
Non-clefts Clefts
Level
Structural a one-clausal structure bi-clausal structure
no copula a copula
Semantic N referential properties of it, that, and
o
what
) ) interaction of prosodic focus &
Phonetic prosodic focus

structural focus

Given-New Structure or/and
Discoursal ) Interaction of GNSs & TCSs
Topic-Comment Structure

Distinctive

) A sum of individual differences
Functions

4. The Gradience Approach to It-Clefts and Wh-Clefts

4.1. The Referential Gradience of Pronoun It and It of It-clefts

4.1.1. The Referential Orientation and Gradience of Pronoun It

Anaphoric (EXophoric) Cataphoric
anaphoric it < ( ambient it > anticipatory it
NP < S ( Gerund > for-to > that-clause

Backward <—— ———> Forward

( Clearer «<—— Clearer )

E3 Pronoun it has a bi-polar meaning in that when it is used anaphorically or
cataphorically, it must be in focus (Linde 1979, McCarthy 1994, Gundel et al
1993, 2003) and thereby most accessible to the antecedent or postecedent, while

as for an ambient it, it must be vague to its potent coreferent and thereby
least accessible.
E3 The Typicality of Referential Orientation of Three Kinds of It

The less prototypical each it-constrction, the more bi-orientational the

reference to information related to it.

<Anaphoric it>
(17) a. We got some beer out of the trunk and it was warm.

b. A: “T'd like to ¢o to an exciting place, like the Amazon or Mt. Everest.”

B: “Do you think you will?”
A: “I doubt it, but maybe someday.”
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(18) a. He realises all that he wishes for. It is called Kalpavrikshasiddhi. When he subdues
all desire, it is called Kamadhenusiddhi.

(http:/ /askbaba.helloyou.ch/prasnottaravahini/ prasnottaral4.html)

b. She was very silent, but when she spoke it was with a pleasant voice, and her
manners were natural. (W. S. Maugham, The Moon and Sixpence, 1966:77) [= it

was with a pleasant voice (that she spoke).]

(19) He died too young. It was a car accident, on September 30, 1955. That was a long
time ago, but I still remember him. A lot of people do. ##. (East.West 1, p.33)

<Ambient it: Bolinger 1977:77-89>
(20) a. It's hot. (vague)
b. It's hot in here. (more specific)
(21) a. It's a total mess after a flood.
b.*After a flood is a total mess.
(22) a. I hate it when she acts like that.
b. * I hate ¢ when she acts like that.
c. What I hate is when she acts like that. (p.87)

<Anticipatory it/ It-extraposition>
(23) a. It's no use arguing with Father.
b. It was decided that the fourpence should be spent on some little treat for Nigger. (Anthony
Burgess, The Doctor is Sick, 1972:186)
C. ... but I mean it was something terrible the way she went on with the boys. (Agatha
Christie, Nemesis, 1973:163)
(24) It never should have happened. He went out and left the baby unattended. (Quirk
et al 1985: 1462)

4.1.2. The Anaphoricity (Backward Referentiality) of It of it-extraposition and It-cleft and
(Bolinger 1977, Gundel 1977, Kim 1986)

(25) What do you think of running him as a candidate? —

a. It would be a good idea to do that.
b. *To do that would be a good idea. (Bolinger 1977:72)
(26) a. They lost the game. — Yes, so I hear. Isn’t it a shame?

b. Isn’t it a shame that they lost the game.
(27) a. Why ever should I do that? — It is just that we can’t lay lands on it at the moment.
(= It is just because we can't ...)

b. It is not a matter of policy. Nor is it even, as some of the president’s advisors
would have you believe, a matter of nasty partisan attacks funded by secret SLORC
donations to the U.S. Chamber of Commerce. It is that the president who rose

to his current high office because he had a story that warmed our hearts and
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an undeniable charisma, is losing the most important battle any politician can
face at the moment -- the battle of likeability.
c. Why are some people allergic to cats’ fur?
It’s not the cat's fur that causes allergies. It's a protein (FEL D1) in the cat’s saliva.
d. But why is the topic so important? Apparently, it is the topic that enables the
listener to compute the intended antecedents ... (Clark & Haviland 1977:49)

4.1.3. The Referential Transparency Scale of Pronoun It

& Referentiality of it of It-clefts
@ as discontinuous definite description: Hedberg (2000: 819, 906), Gundel
(2002: 118)
@ as definite deictic: Miller & Weinnert (1998), Borkin (1984)

(28) The Referential Transparency/Accessibility Scale of It

Anaphoric Cataphoric
anaphoric it < > anticipatory it
Right Dislocation
Most < Little Morg <--- > Much More > Most
Accessible Accessible

Bl @ Iitclefts display degrees rightward and leftward in other orientations in
terms of accessibility to the reference.
@ It of it-cleft seems to behave very much like ambient if, on the one hand,
and like Anaphoric or Anticipatory if, on the other hand.
& Degrees of numbers measured by accessibility and distance from prototype
within types of if-clefts

Cataphoricity Degrees of
No. of Ex| Anaphoricity ] Lo
(connection to that-clause) Prototypicality
29 ©) it X -0.5
30 & 31 X ©) 0 (Prototype)
32 & 33 ? ©) +0.5
34 & 35 (©) @) +1

(29) a. Suppose P is not sure who is the culprit, but suspects that it is C. (Leech 1983:81)
[= it is C (who is the culprit).]
b. If she was twenty-six and still unmarried, it was not from lack of suitors. (Declerck
& Seki 1990. p.19: Premodified Reduced It-Clefts)
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(32)

(33)

(34)

(35)

a. <It Was 10 Years Ago Today, Matt Drudge Taught the Blogs to Play.>

##Bloggers are missing an important ten-year anniversary this coming week. It

was ten years ago, on the evening of Saturday January 17, 1998, that Matt Drudge

posted a story on his site - which we can call
(http:/ / paul.kedrosky.com/archives/2008/01/14/it_was_10_years.html)

b. ##It's with great honor and pleasure that I announce Halary Putnam. (Cf. Prince
1978:901)

c. ##It was just a year ago that the city’s major banks launched ... The Philadelphia
Mortage Plan ... to foster investment in older neighborhoods. (PI, 10/22/76, p.1K;
Cf. Prince 1978:901)

(Jim) The coral has built up even further, so the coral’s above the water, and the

remains of the volcano are under water.
(Instructor) Yes, and it’s at this stage when the ring of coral’s called an atoll. (Deborah
2005: 597, Longman Preparation Course for the TOEFL test: next generation iBT)
(Man) Really? I've just started his class, and I don’t like it at all. What made you

change your mind about it?

(Woman) It wasn’t that I changed my mind about it. It's that the class changed,
and I liked it better later on. (Deborah 2005: 605, Longman Preparation Course for
the TOEFL test: next generation iBT)

A: Game, set, and match. You lose again, Bill. And you look exhausted too. Come

on, let's go for a swim in the pool.

B: Well, I'm not so sure that a swim is what my body needs right now: it’s a long
cool drink that I need. (Collins 1991: 108, ex.30)

For inversion, what is relevant is the discourse-familiarity of the PVNP, while for

there-sentences, it is hearer-familiarity that is relevant. (Birner & Ward 1993: 36)

a. Why are some people allergic to cats’ fur?
It's not the cat’s fur that causes allergies. It’s a protein (FEL D1) in the cat’s saliva.

b. But why is the topic so important? Apparently, it is the topic that enables the listener
to_compute the intended antecedents ... (Clark & Haviland 1977:49)

c. Why ever should I do that? -- It is just that we can’t lay hands on it at the moment.
(= It is just because we can't ...)

4.2. Fusions in Cleft Constructions

4.21. The common use of Adverbial that-clause instead of who/which-clause in it-clefts

(36)
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a. Why didn’t he take the plunge? Was it that (=because) he didn’t have the money
[that he didn’t take the plunge]? (Bolinger 1972:35)
b. I will never forget the Sunday when/ that you first arrived. (Relative clause)

c. Do you know anywhere where/ that I can get a drink! (Relative clause)
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4.2.2. It-cleft’s fused use of possessive relative pronoun (whose-)clauses & relative adverb
(where/when-)clauses

(37) ... so that it is the cleft clause whose status is reported first in the case of wh-clefts
as opposed to the other two kinds of clefts.) (Hedberg & Fadden 2007: 13)

(38) ... and it’s at this stage when the ring of coral’s called an atoll. The vocano has
sunk, and there’s a pool of water inside the atoll. (Deborah 2005: 597, Longman
... TOEFL test: next generation iBT)

4.3. The Specificity Gradience between Two Clefts

4.3.1. Cleft Sentences as Identifying Sentences
...... Gundel 1977, Declerck 1983a, D.S. Kim 1986

(39) a. The bank robber is John Thomas. (Specificational/ Identifying Sentence)
b. John Thomas is the bank robber.

(40) a. John is a teacher. (Predicational/ Attributive Sentence)
b. *A teacher is John.

&% Itis A that B . What _B is A
(value)  (variable) (variable) (value)
(Identified) (Identifier) (Identifier) (Identified)

(41) a. What I don’t eat is food for the dog. (WAI% or A&Z 34)
= a4)

2)
c. Food for the dog is what I don't eat. (A4 3]4) (Declerck 1983b: 11)

Spec Reading = "The following I don’t eat: food that is meant for dogs’
(W7} ¢ B RS w2 ) Holy)

Pred Reading = 'What is left over from my meals is given as food for the dog’
(W7 o BE e st #oh)

o The sense of identification is closely related to the exclusiveness implicature resulting
from picking out the one member (e.g. the person, thing, etc.) represented by the variable
from a set and excluding the other candidate members not chosen.

& <Itis "> vs. <He is ~ > : Gundel 1977, Declerck 1983a

(42) a. There’s someone at the door.-- It/*He is a policeman. (A% &<21)
b. I know the man in the photograph. It/ *He is John! ( " )
c. Who is Mr Arnow? -- He/ *It is a Russian. (A&%] 3]4])
d. What is your friend? -- He/ *It is a teacher. ( ")
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43.2. Referential Properties of it and what

It What
In focus or broad references (e.g.
object, place, person, animal, . )
. o o something that is not
Inherent properties |situation, activity, event, or refer to
. known
something abstract, or a group of
things or people.)
Semantic Properties Definite /Specific Indefinite /Non-specific
Semantic Properties L ) o o
. Specificational / Referential Predicational/ Attributive
of Identifier
Recoverability Recoverable Non-recoverable
References of nominals and adverbials such as | thing, quality, object, state,
Identified (Focus) | time, place, manner, circumstances entity, item, etc.
Syntactic Categories .
. NP, PP, AdvP, S Nonagentive NP, S, VP, AP
of Identified (Focus)

& [t can refer to an object, place, person, animal, situation, activity, event, or refer to
something abstract, or a group of things or people.

& “Ambient it is more general than things." (Bolinger 1977:85)

o What has wider reference than the thing and refers to a thing, things-like, quality or

nature, state, action, event, activity, statement etc.) but does not refer to a person. (ﬂ
(45a)

(43) a. He mixes what is real with what is unreal. (=(?)the thing/ quality/ object/ entity/
item which)
b. What/ ?The thing/time which once took a century now took only ten months.
(44) I don’t know what he is. (= personality or character)
(45) a. What made me laugh was John. [John = non-agentive]
(= What made me laugh? + It was John)
b. The thing which made me laugh was John.
c. It's John that made me laugh. [John =agentive or non-agentive]
d. John made me laugh. [John =agentive or non-agentive]

& The generality of it needs to be further specified.

& The relative vagueness of the it-clefts can be particularized by adding related information
about the focus.
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& [t of it-cleft embraces nominals and adverbials such as time, place, manner, circumstance,
and whatever is obvious by the nature of reality or the implications of context. (However,
“the reference [to a statement] is accomplished with that rather than with it or any
other form." (Linde 1979:344) --> This is why it-clefts usually don’t take that-clause
as a focus.

4.3.4. Activation of the Identified/Focus as specific in Wh-clefts

Interrogative P What of Wh-cleft W that + which » Head N +which
What What of Free Relatives

Less specific < E— _— >  More specific

E3 The above degrees show that whether the head noun is implicit or explicit depends
on how much activated the identified as specific (or definite) information was already
at the moment of speaking/writing.

(46) a. What do you like best about living Canada?

What I like best about Canada is its sheer natural beauty. I've visited several

countries all over the world and it’s rare to find the raw, expansive nature you
can find in Canada. (http://www.funadvice.com/q/canada)

b. Susana, Appointment Coordinator
I handle all office duties and patient coordination. I have worked with Dr. Berger
since 1999. He is a nice guy and a great boss. The thing I like best about orthodontics
is meeting people. I like that my job has a lot of variety that keeps me busy

and is very rewarding.(http://www.bergersbraces.com/team.html)
(47) a. Things I Like About England - II

There are many things that I love about British culture, but one of them, basic
consideration for others, has declined rather rapidly over the last decade. The

thing I like about Portugal (and the Algarve especially) is that people there are

as polite and considerate as we used to be in Britain many years ago. I'm hoping
it stays that way! Hope you're enjoying Cornwall to the full. Beautiful place!
(http:/ /www.backtalk.com/ articles/ things-i-like-about-england-ii/)

b. Waterloo Park is more family-oriented with the large controlled access splash pad,
zoo, multiple playgrounds, sports fields, and wealth of picnic areas/shelters; whereas
Victoria Park focuses on that regal Olmstead feel with lush green lawns, arching
bridges, and the clock tower. A thing I like about Victoria Park is the amount

of festivals they have, and I wish Waterloo Park did this more and was promoted.
(http:/ /forum.skyscraperpage.com/archive/index.php/t-149210.html)
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& The reason that wh-clefts are more syntactically constrained than it-clefts is due to more
restricted reference of interrogative and/or free relative what than that of if. : Focus
constituents of wh-clefts are (non-agentive)NP/ AP/ VP/ S.

[Kim 2001]
(48) a. The following ¢ is an example of an item which ... (Harris 1969: 46)
b. 4. <? Following> is an unlabelled diagram of the left hemisphere. Choose four

contrasting colors and color each lobe of the cortex. (O'Grady et al 1991: 359)
c. The following instance is one § of many d 1 have found in the thrillers of Dick
Francis. (Toolan 1988: 132)
d. We might then proceed to reduce our list on the basis of our answers to the

following questions : ....

e. What follows are more detailed commentaries on the six structural parts or phases
of this model. (Toolan 1988: 153)

[Kim 2006]
(49) a. A surface is that which has length and breadth only. (that = "hyperhym/

superordinate’ of surface)

(Cf. The best surface is one that is neutral and non-glossy (one = ‘a surface’)
b. The asterisk (*) lets the compiler know that the variable that follows is a pointer.

There are three ways you can type the asterisk. These are

DataType* PointerName;
DataType * PointerName;
DataType *pointerName;

By default, it does not matter how you append the *, the compiler will know that
the thing that follows is a variable. (http:/ /www.functionx.com/cpp/Lesson13.htm)

& The expression “what follows" is used in the context in which it refers broadly to
what succeeds the current paragraph, specifically to the paragraph(s) or
section(s)/chapter(s) which succeed(s) the current paragraph containing the expression
“what follows". This means that the distance between “what follows" and its contextual
referent is much longer than the one between the other types of follow-phrases and
their contextual referents. (Kim 2001: 12)

4.3.5. Specificity as a Criterion for Cleftability

A. Frequency in Cleftable Focus Elements

& Frequency Degrees of Syntactic Classes of Focus elements (Collins 1991: 56;

Delahunty 1984)
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It-clefts: NP > PP > (?) AdvP/NP[-Agt]/S[+finite] > *AP > *VP[-finite]
Wh--clefts: *NP[+Agt] < *PP < * AdvP < NP[-Agt] < S < AP < VP[-finite]

(51)

(52)

(53)

(54)

(55)

(56)

(58)

(59)

o5}

o

N o oY T T TR

. It was Alex Greene who directed “The Miscreant.” (NP=[-V/+N])
. *What directed “The Miscreant” was Alex Greene.
. It was with Fred that we went to the movies. (PP=[-V/-N])

. *What we went to the movies was with Fred.

. It was only reluctantly that he agreed to swim the channel.

*What/?How he agreed to swim the channel was only reluctantly.
(AdvP=[-V/-N])

. What is remarkable here is that have no longer evokes an effectual exercise of

control. (S=[+V/+N])

. It is that have no longer evokes an effectual exercise of control that is remarkable

here.
Cf. *It's that the world is round that I believe. (Akmajian 1970:167)
What I hate is when she acts like that. (Adverbial)

. It was when I got pregnant that I finally started learning more about the pump.

(Adverbial)
(http:/ /nfb.org/legacy/vod/vod213/vodsum0616.htm)

. I wonder if it was <that they hadn’t room enough for them up in the house>

that they put them out here in the woods.

(Adverbial That-Clause)

. They put them out here in the woods because/ *that they hadn’t room enough

for them up in the house

. What I enjoyed was buying a new hat.
. It was buying a new hat that I enjoyed. (Verbal Noun= [+V/+N])

What John is is tall. (AP=[+V/+N])

. *It is tall that John is.

What they must do is propose an amendment to the resolution.(VP= [+V/-N])

. *It is propose an amendment to the resolution that they must do.

What Bill is doing is playing for time. (Verbal: [+V/-N])

. *It is playing for time that Bill is doing.

. It was to buy shaving cream that Bill set out for the store. (Adverbial)

. *It was to buy a new hat that I wanted. (Verbal (complement))

What Bill set out for the store for was to buy shaving cream. (Adverbial)
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B. Gradience between Syntactic categories and between Ontological categories

Nominal —  Adverbial —  Propositional — Adjectival — Verbal
NP PP/ AdvP S AP VP
1st-order 2nd-order 3rd-order
(person, thing, (event, process) proposition (Lyons 1977: 442-45)
things-like)
[V/+N] <~ [[V/+N] - [+V/+N] -— [+V/-N] —> [+V/-N]

@ Whereas the focus constituents with [-V] tend to be easily cleftable in it-clefts,
those with [+V] tend to be easily cleftable in wh-clefts.
® DS. Kim (1986) has suggested that it-clefts and wh-clefts are "bidirectional’ in
that each type of clefts runs opposite directions in terms of the following properties:
"Tt-cleft= A2 7]50] HAIAQ F<(specifically 1denhfy1ng 12HH wh-cleft=
I YEAA Aol MeA <A 3(predicatively identifying)o]™ ©] F TR/ EFE]
ME A 7leolA Boud & = F wiho] g1l 75 ZAEH (p.37)
@ A merger of Specificationally Identifying & Predicationally Identifying Readings
is displayed in between the above opposite ends, that is, in a propositional focus,
as in (71) above and (75-82) below.

It-clefts < Specificational GS + i)) Predicational --> Wh-clefts

o The Conversibility of Wh-clefts to It-clefts can be made by means of further specification

(e.g. modifying, questioning, negating, excluding, etc.)

B 93 a3x4 (specification)Q] [9AE ...

) @AAA) FA) (FE, B, 27, A%, A I}
2) (BAASE) A/ BT UEH”%’@

3) "R TG= A

4) (TAAE) 73/ D S(non-factive) Bt A A/ 73 3 (factive)

(60)

(61)
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a. What she is is pretty.

b. *It's pretty that she is

c. 22 Is it pretty that she looks?

d. How pretty is it that she looks?

e. It's pretty that Mary is, more than anything else.

a. *It is quite unhappy that Bill is. (Emonds 1976: 140)
b. It is happy that we all most want to be.

c
d

. It was happy that he looked when I saw him last.
. It wasn’t just happy that he appeared. more like ecstatic. (Delahunty 1984: 77)
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(62) a

b
(63) a
b
(64) It
(65)

a
b
C.
d
e

. 2?2It's haughty that he is.

. It's not _haughty that he is, it's just proud.

. ?It was slowly that Mary dressed to go out.

. It wasn’t only slowly that Mary dressed, but carefully too. (Delahunty 1984: 80)

was {*something/ something new} that he told me.

. What he is is a teacher.
. *It's a teacher that he is.

?? It was a teacher that I was.

. It was a teacher that I wanted to become in those days.
. It is a teacher that he is, not a BUTCHER!

<contrastiveness effect: Kim 2009>

(66) a.

b.
. Contrast: <8 H John> vs. <AEHEX] &= YA 7153k Abs)H>

. Sue is planning to buy a Camry, but it's a Lenux that I want.

(67)

(68)

o o oo N

(69) a.

(70)

(71)

oo T oW

It's John who has murdered Fred.
"X has murdered Fred" "X = John"

. Sue is planning to buy a Camry, but what I want is a Lenux.
. That was hard work. What I need now is a long cool drink.
. That was hard work. #It's a long cool drink that I need now. (Huddleston &

Pullum 2002: 1426)
We know what erectus are; we know that . . . What we don’t know is just how

or when and perhaps, even if -- he emerged out of Homo habilis. (Reader’s Digest,
Nov. 1981, p. 139) (= Topic Announcer)
Cf. 2?It is just how .............. that we don’t know.

. It's John's driving that bothers me. (2A]4)

. *It was for John to go that I wanted. (FA]4)

. It was <that elephants have long memories> that Fred remembered. (A7)

. *It was <that elephants have long memories> that Fred thought. (RIAMIA)

C. Cumulative Features of Specificity Gradience for Cleftability

Kinds It-clefts <------- —-----> Wh-clefts
Ontological Entities it State/ Acti Activi
categories Ist-order 2nd-order 3rd-order Qualities/ State/ Actions/ Activity
Nominal <— Adverbial — Propositional — Adjectival —> Verbal
Cleftable
. NP PP/ AdvP S AP VP
constituents
[V/+N] <——— > [+V/-N]
Grammatical
. (NP) Argument-oriented Predicate-oriented
Functions
Identifying . L.
. Specificational <---- -—-> Predicational
Readings
Specificness Specific <-------—-- -—-------> Non-specific
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5. Conclusions

D.S. Kim (1986) suggested that it-clefts and wh-clefts are ’bidirectional’ in that
each type of clefts runs opposite directions in terms of prototypicality of each
own type of identifying functions. Now the current study has suggested that
prototypicality and blended aspects should be determined by (a sum of) several
types of gradient properties, including syntactic, semantic, logical, thematic, and
discoursal ones.

I have suggested that the gradient syntactic status of focus elements, which are
ontologically assumed, is the primary basis of other types of gradiences

displaying the specificational-predicational contrast between two types clefts.

. It-clefts display degrees rightward and leftward in other orientations in terms of

accessibility to the reference in the iconic sense that it of it-cleft seems to behave
very much like ambient it, on the one hand, and like Anaphoric or Anticipatory
it, on the other hand.

We have seen that the referential gradience of it of it-clefts is iconically analogous
to that of pronoun it and that the referential gradience within types of it-clefts
can be evaluated by degrees of numbers measured by referential accessibility and

distance from prototype.

From the iconic and compositional perspectives, a specificational-predicational
gradience is displayed between it-clefts and wh-clefts. The specificationally
identifying sense of it-cleft, which does not exist for the corresponding non-cleft,
is iconically generated from (NP)-argument-oriented it (be), while the
predicationally identifying sense of what-cleft, which the corresponding non-cleft

lacks, is iconically displayed by predicate-oriented what (+ be).

Based the cumulative features involved, a specificational-predicational scale in the
two types of clefts can be displayed in terms of various features such as
nominal-verbal gradience, referential accessibility, degrees of specificity, activation

of the identified as specific, and value/contrastiveness of informational interaction.
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An Analysis of the Cultural Content of High School and
College English Textbooks

Young-Ju Han

(Youngsan University)

ABSTRACT

Communication occurs in contexts and those contexts cannot be separated from culture.
We therefore claim that culture needs to be included in language teaching and learning
and raise issues about the cultural content of the tools which play perhaps the most
important role in how culture is presented in EFL contexts: textbooks. In addition to
the target culture, we stress the importance of including the source culture of the
learner and the international culture as well. In the first half of the study we create a
list of criteria for the analysis of cultural content in English textbooks based on the
literature on evaluation of the cultural content in textbooks. We then analyze selected
textbooks using those six criteria developed in order to find out to what extent cultural
content are integrated in college English textbooks and whether there is any difference
in cultural content between native speaker and Korean ELT writers. Our results show
that even though its importance has been well recognized and a number of cultural
items are presented, in general it seems to be challenging for textbook writers to
include balanced information about culture covering those six features in the limited
pages of textbooks. Regarding the third research question, there was not much
difference in cultural content between materials written by native speakers and those
written by Korean ELT writers. The study proposes that textbook writers develop their
own checklist to make more informed and appropriate cultural choices before the

textbook is written.
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I. INTRODUCTION

Nowadays there is no question that culture teaching has become an accepted part of the
language pedagogy and it is well recognized that language and culture are interrelated, that
it is not possible to teach a language without culture, and that culture is the necessary
context for language use.

Where the language is learnt as a foreign language as in Korea, the target language
society is normally geographically and psychologically distant. Therefore, culture teaching is
an assurance that real people in real places use the target language as a normal means of
communication. In these cases, culture teaching offers the opportunity for a carefully
planned introduction to the new environment and should help to overcome prejudices and
stereotypes which can prevent learners from coming to terms with the reality of the target
culture.

Nevertheless, as Nelson (1994) points out, culture is often neglected in language
teaching/learning or presented as a supplementary diversion to language instruction. There
is an emphasis on linguistic proficiency in language classes, and therefore culture is likely
to remain in the background, even though cultural competence must be one part of teaching
English along with linguistic competence.

We argue with Nelson that the teaching of culture should have a place within current
language teaching, especially in EFL contexts like in Korea. At the same time the textbook
is an essential element of English teaching and learning and plays a vital part in the
everyday job of teaching and learning English. The importance of the textbook becomes
even greater in EFL contexts where learners are exposed to English mainly through the
textbook.

This paper critically examines the cultural content in EFL textbooks. The investigation
consists of two parts. First, we create criteria for the analysis of cultural content in EFL
textbooks and then analyze selected textbooks using those criteria in order to find out how

and how much culture is integrated in EFL textbooks.

II. REVIEW OF LITERATURE

1. Defining Culture in Language Teaching

Views of the place of culture in language teaching may be broadly categorized according
to whether the definition of culture rests on the outstanding achievements of the native
speakers of a language or the particulars of their way of life. The first definition may be
termed ‘culture with a capital C' while the latter may be referred to as ‘culture with a
small ¢’. ‘Deep culture’ by Brooks (1964), ‘anthropological or sociological culture’ by Valette
(1986), ‘sociological culture’ by Nelson (1994), and ‘behavioral culture’ by Hammerly (1982)
all belong to the small c culture. This view of culture apparently occupies the mainstream

in language teaching.
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2. Approaches to Teaching Culture in English Teaching

The importance of teaching culture is well understood in language learning, especially
when language is learned as a foreign language. However, in many cases the problem of
cultural domination occurs in culture teaching: Indeed, ‘being at the receiving end of a
virtually one-way flow of information from Anglo-American centers, the host country runs
the risk of having its own culture totally submerged” (Alptekin & Alptekin, 1984).

In response to this problem Cortazzi and Jin (1999) introduce three cultures: source
culture, target culture, and international target culture and argue that all three should be
included in EFL textbooks. That is, culture learning does not mean only the awareness of
target culture but also the awareness of source culture and international culture, and they
all have significant roles for intercultural communication. Prodromou (1992) maintains a
similar view: “English (-**) as the foremost medium of international communication at the
present time, is called upon to mediate a whole range of cultural and cross-cultural

concepts, to a greater degree than in the past” (p. 39).

ITI. CRITERIA FOR ANALYSIS

Based on the work on the textbook evaluation of cultural content by Nostrand (1978),
Sterns (1993), and Byram, Morgan and Colleagues (1994), we selected some main themes of
cultural content and created six analytic criteria of our own. We also included all the
cultures as we discussed in Approaches to Teaching Culture in English Teaching for the
investigation. The final matrix for the analysis was as follows:

C1 (Source Culture)|C2 (Target Culture) |C3 (Int'l Culture)

Institutions
Arts & Major Achievement
Places & Histories

Social Identities
Individual Persons & Ways of Life

Stereotypes & National Identities

IV. RESEARCH QUESTIONS

1) To what extent is cultural content integrated in college English textbooks?
2) To what extent is cultural content integrated in high school English textbooks?
3) Are there any differences in cultural content between native speaker and Korean ELT

writers?

V. DISCUSSION

The investigation of cultural content shows that the ten textbooks -- five by native
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speakers and five by Korean writers -- we examined include a fairly good variety of
cultural items in terms of the six criteria we developed. In general, the importance of
culture in language teaching has been recognized by language teaching practitioners and this
tendency has been reflected in the textbooks. Especially, in the latest 7" National
Curriculum revision, culture has been an important issue added into the part of foreign
language education. Korean writers seem to have well understood the importance of culture
and to include culture in the textbook.

In terms of the three cultures, the target culture items predominate in the textbooks by
both native speaker and Korean writers. Almost none of the source culture is addressed in
the textbook written by native speaker writers. It is obvious that native speaker writers lack
explicit resources of the Korean culture. On the other hand, as can be expected, more of the
source culture items are represented in the textbooks by Korean writers. Including the source
culture items is significant in that they are the only things that will offer learners of the
source culture opportunities for output. Regarding the international culture, including much
of its in-depth information might not be easy because of the lack of cultural knowledge,
limitations of the textbook, and the narrow range of the way in which the learner’s needs
have been perceived by the author.

‘Culture with a capital C' had been traditionally emphasized in language teaching. It is
now arguably well recognized that ‘culture with a small ¢’ is as important as ‘culture with
a capital C' for language teaching and learning. The investigation of the incidence of each
feature showed that the number of the first three features referred to as ‘culture with a
capital C' is larger than that of the last three features referred to as ‘culture with a small c’.
The unbalance between the two kinds of culture was more noticeable in the case of native
speaker writers (206 to 109 items) than in the case of Korean writers (165 to 151 items).

In the process of developing the six criteria it was argued that the checklist included the
topics the typical language learner is most likely to require. However, feature by feature
investigation showed that some features such as Institutions, Histories, Social Identities, and
Stereotypes and National Identities are hardly addressed. Again, it may be challenging for
textbook writers to include balanced information about culture covering those six features in
the limited pages of textbooks.

Particularly, the textbooks by Korean writers often present items of Individual Persons and
Ways of Life in comparable manners that bring out similarity or differences of the target and
the source cultures. Learners are made aware of the difference in the way of life practices,
values, and day-to-day interactions to some extent. Although a variety of topics are covered,
most items are about cultural products and practices but rarely addressed from cultural

perspectives.
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Teaching Practicum of Pre-Service Secondary
English Teachers

Yanghee Kim
(Pukyong National University)

1. Introduction

With the emphasis of public English education, the Office of Education has tried to improve
teachers’ qualifications in varied ways, such as a short-term or long-term teacher training
programs and the re-education of in-service teachers through the graduate school of English
education. It is thought that universities with teacher training programs should nurture
well-qualified and well-skilled English teachers to provide students with high-quality education
that can result in fundamental improvement in English education(Na, 2006). For a high-quality
education, a teaching practicum is an essential process in the professional development
programs for English teachers; by applying theory into their teaching practices in real education
settings, observing classes from more experienced teachers, and examining their acquired
knowledge. In addition, professional development for English teachers facilitates the growth
of the understanding of teaching and involves examining different dimensions of their own
practice as a basis for reflective reviews(Akbari, 2007). Thus, the present study explored
students” own teaching practice and how they are prepared for being well-equipped teachers,

and provides the suggestions from the study findings.

2. Literature Review

2.1 Goals of a Teaching Practicum

Teaching practicum is a process of connecting theories pre-service teachers learned from
universities with practices in real classroom settings and also of self-assessment as to whether
they are well fit into the field of teaching(Heo & Kim, 2010). Also, a teaching practicum
is a practical learning activity that pre-service teachers can evaluate their acquired knowledge
and expertise in their area and foster reflective teaching practices(Kim, 1999; Lee, 2007). The
roles of teachers in the classroom should be reconsidered to produce a continuous supply
of high qualified teachers for their nation’s classrooms through the teaching practicum.
Darling-Hammond(2006) discusses the teacher’s roles as: seeing teachers as adaptive experts;
considering diagnosticians, knowledge organizers, skilled coaches who help students master
complex information and skills; and seeing them preparing for human diversity and cognitive
complexity, responding to the needs of individual students, and adjusting their teaching
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based on student outcomes. It is believed that during the teaching practicum, their multiple
roles should be acknowledged and reflected. Chun(1995) emphasizes the experiences of teaching
practicum because pre-service teachers are able to experience the entities of educational settings
and have opportunities to learn human relationships in schools. Nam(1998) defines the
significances of teaching practicum—a process of meeting a lawful requirement in order
to earn a teaching certificate, enhance professional knowledge to become a teacher, and nurture
teaching abilities and skills by identifying situations and issues in educational environments

and solving these issues.

2.2 Previous Studies on Teaching Practicum(s)

The previous studies on the teaching practicum have been done on varied topics: an analysis
of teaching training programs and suggestions for more effective programs(Kim, 2006; Lee
& Lee, 2008; Yang, 2003); a study on the curriculum for training pre-service secondary English
teachers(Chang, Jung, & Choi, 2008); studies on the roles and abilities of prospective teacher’s
supervisor(Chang, et al., 2008); an investigation of perception and attitude to teaching practicum
of pre-service teachers(Chung, 2008; Na, 2006); development and application of teacher training
programs(Chang & Park, 2005; Park, 2007); and a study on pre-service teacher and supervising
English teachers’ perceptions of the teaching practicum(Heo & Kim, 2010).

3. Methodology

3.1 Research Questions

According to the previous studies described above, most of the studies have conducted
surveys to draw the findings, and none of them heard pre-service teachers’ inner voices
of their experiences of teaching practicum, especially in Korean contexts. In that sense, the
current study is a unique study because it collects these prospective teachers” deeper thoughts
and insightful reflection in real teaching situations. The following research questions will
address pre-service teachers’ inner voices of their experiences of teaching practicum.

1. What have the pre-service secondary English teachers learned from their teaching

practicum?

2. How were they prepared for becoming well-qualified teachers?

3.2 Participants

Nineteen students in the department of English Language and Literature at D university
were enrolled in the course "Teaching Methods & Materials for English" and all of them
were endorsing for the teaching certificate in English education of secondary schools. Among
them, only eight students(participants in this study—2 males and 6 females) did a teaching
practicum in 8 different middle schools in Busan. They observed classes for 2 weeks(from
3rd of May to 14th of May), and then they did real teachings for two weeks(from 17th
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of May until 31th of May). Before teaching students, they had taken the course indicated

above.

3.3 Data Collection

Data were collected by using multiple methods, including student teachers” reflection papers,
email exchanges between the researcher(supervising faculty) and the student teachers,
documents(such as lesson plans and materials), and researcher’s visits to the contexts of
student teaching. With regard to reflection papers, the student teachers were asked to write
a two-page long reflection paper each week. This meant that each pre-service teacher had
to submit four reflection papers in total through electronic mails. The researcher read their
reflection papers every week, and gave them comments and tried to gain more information
by asking questions. The student teachers were also required to turn in their lesson plans
and materials they utilized for teaching. In addition, the researcher visited the settings where
they were practicing teaching. Because of the time limit, 3 visits were done. Lastly, at the
end of their teaching practicum, they were asked to pick one of the lessons they had done
and present it to other pre-service teachers, giving them an opportunity to share their own

experiences.

3.4 Data Analysis

First of all, each student’s reflection papers were coded, and the numbers of codes for
each student’s reflection papers are shown in the following table. After the first coding,
color coding to see main themes was conducted, and as a result, four main categories were
drawn: two-week class observations; two-week teaching practices; educational suggestions;
and other than three main themes. Within each theme, sub-themes were also derived. Table

1 depicts the process of data analysis.

4, Results and Discussions

Categories drawn from the data analysis

Two-week class Two-week teaching | Echoes from teaching
observations practices practices
Differentiated levels of o Forming identity as a
) Designing lesson plans
English classes teacher
, Establishing rapports with
Co-teaching Class management
students
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4.1 Two-Week Class Observations

4.1.1 Differentiated levels of English classes

During the two-week class observations, the students realized that the English classes
in middle schools were classified into three different levels, such as high, middle, and low.
The participants described that the English classes were differentiated regarding students’
levels of proficiency, students” attitudes towards and perceptions on teaching, teachers’ teaching
styles, teaching and learning activities and strategies, degree of interest in English learning,
and so forth. All of these differentiated English classes were delivered by Korean English
teachers.

Mihyun said, "I did not know there are big gaps between students with regard to their

levels. I need to prepare for these different students."

Hyojoo recounted that "my mentor teacher tried to motivate students to focus, but it was

not that easy. The students in low level got easily lost their concentration and felt bored."

The deadly fallacy in leveled classes was that, according to Youhee, “teachers delivered
English classes fit into each level, so the contents they dealt with were somewhat different.
However, when the students were evaluated, there was no distinguished criteria. Thus,
no way for low level students moves to higher level of English class. I felt sad about the
reality."

4.1.2 Co-Teaching (lead and support)

The English classes with native English teachers were not leveled, but were collaborated
with Korean-native English teachers. According to the pre-service teachers” reflection on the
classes with native English teachers, it is believed that the students can be exposed to authentic
target language with native English teachers; however, they showed more toward negative
reactions and thoughts. The reasons were varied, but mostly the classes were not efficient
because the students’ gaps in English language proficiency were tremendously huge. Mihyun

recounted that:

"The classes were mixed levels, and the students” proficiency levels were amazingly different
so the classes were delivered only for high-leveled students. The low level students were
quiet, even without making eye contacts with the teachers and they had no idea where
they were supposed to look at. When I walked around the class if they were doing well,

many students asked me to help them."

According to the pre-service teachers” reflection on the classes with native English teachers,

it is believed that the students can be exposed to authentic target language with native
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English teachers; however, they showed more toward negative reactions and thoughts. The
reasons were varied, but mostly the classes were not efficient because the students’ gaps

in English language proficiency were tremendously huge. Mihyun recounted that:

"The classes were mixed levels, and the students’ proficiency levels were amazingly different
so the classes were delivered only for high-leveled students. The low level students were
quiet, even without making eye contacts with the teachers and they had no idea where
they were supposed to look at. When I walked around the class if they were doing well,

many students asked me to help them."
Eunha criticized the classes with native speakers of English teachers. She narrated that:

"l believe students have an opportunity to be naturally exposed to authentic target language
that is essential for language acquisition; however, I wonder this kind of class will be efficient
if most of the students lose interest in English learning by not understanding the class and
if they just chat with their peers."

4.2 Two-Week Teaching Practices

4.2.1 Designing Lesson Plans

The pre-service teachers in the present study learned about basic understanding of the
design of lesson plans(including the definition of a lesson plan and basic principles of lesson
planning) through the course "Teaching Methods & Materials for English" before their teaching
practicum. The pre-service teachers realized that planning lessons was one of the major jobs
to do during their training. The designs of lesson plans were varied; however, the common
themes were found. One thing noticeable was that the pre-service teachers said they were
influenced by their mentor teachers in the format of lesson plans. This is a good example
of connecting the knowledge they learned in college with teaching practices. Minsoo told

the importance of lesson planning that:

"I realized that lesson planning is very important when I teach. Well-designed lesson plans
including detailed descriptions of contents helped me lead the class and allowed me to
look at the overall flow of the lesson that I needed to deliver. I think it is a way to guide

me to an effective instruction."

From the design of lesson plans, the pre-service teachers were taught how to proceed
with teaching, but one thing they missed, one crucial element, was that most of them were
not critical about; for example, why the lessons were planned in such a way, why they
utilized group or pair activity, and what theoretical background was based on for the activity
they used. There was a tendency that the pre-service teachers just naturally accepted the

mentor teachers’ ideas and expertise without much critical thoughts. For instance, when
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Minsoo turned in his reflection paper, he was asked why he used pair or group work for
the topic "different people, different customs." He responded in an email that "my mentor
teacher just encouraged me to utilize pair or group activities as much as I can." This implies
that he did not raise a question why they were utilized. It is considered that for the connection
of theory and practice, multiple formal and informal communications between pre-service
teachers and mentor teachers should be accomplished. Also, three-dimensional dialogues
among pre-service teacher, mentor teacher, and supervising faculty are recommended to
connect the pre-service teachers’ acquired knowledge with practice.

4.2.2 Class Management

During the two-week teaching practices, the pre-service teachers faced difficulties in class
management, including class time control and observation of students’ reponses to their
teaching. They especially underwent struggles with class time control. Eunha narrated that
"I failed controlling the class time so I didn’t finish the parts that I was supposed to do.
I failed it again so I felt so sorry for the students. Because of my failure of time control,
I just explained the contents without checking whether the students understand or not."
As a supervising faculty, I observed her class, realizing that she prepared teaching activities
much more than was needed and tried to cover all of the materials she prepared. Because
of this, she did not have time to look at the students’ reactions to her teaching and did
not check whether they understood the contents or not.

It was understandable for pre-service teachers not to manage the class well, but guidance
for class management should be covered in the university course, and also their mentor
teachers or supervising faculties need to give them insightful feedback on this issue. Inhee
had also difficult time managing time and observing the students’ reactions to her teaching.
Before she prepared some activities for the unit "open up your heart," Inhee and I(as a
supervising faculty) had a meeting to discuss what kinds of activities are appropriate for
the unit. We exchanged ideas and then created some activities she could utilize. The next
day, I visited her class and observed how she delivered her lesson to the students. After
her instruction, we had another meeting to give her feedback and to hear her reflection
on the lesson. Two issues we discussed were that she did not manage the pace between
activities and also did not check her students’ reactions to her lesson. Her mentor teacher
also gave her feedback, saying that "your overall lessons were fine, but you tried to teach
too much amount of contents in a class so you did not have time to look at your students
whether they enjoy the activity and understand you." Since the pre-service teachers were
in the process of teaching practices, it seemed to be natural for them to be immature to
class management; however, they should be skilled and educated through multiple practices
and experiences and by receiving critical feedback from their mentor teachers and supervising
faculty. These are the ways to connect theory with practice. Unfortunately, there was no

or limited opportunity to have regular meetings for each individual pre-service teacher.
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4.3. Echoes from Teaching Practicum

4.3.1 Forming Identity as a Teacher

During the teaching practicum, the pre-service teachers were forming their own identity
as a prospective teacher. The teaching training provided them with an opportunity to reflect
themselves to who they are in the school setting and what they are supposed to be in the
future. In the meantime of teaching training, they also experienced a variety of mixed emotions,
such as pleased, confused, frustrated, and hopeful.

Mihyun recounted, "It was a first day of my teaching practicum. I was very excited to see
my students. Finally, I had a chance to meet them and then introduced myself in front

of them. I was very happy when they smiled at me."

Hyun also said, "I was shocked because their attitude to teachers has been changed compared
to my generation. I realized that they are very individualized, meaning that they tried not

to listen to teachers and resisted to my advice."

The pre-service teachers in this study revealed that they were frustrated with teachers” multiple

workload. Inhee recounted:

"My mentor teacher dealt with many things, such as administrative work, preparation
for the class, students” advice, and so on. It means that teachers do not have much time
spending on materials development and class preparation. I realized that being a teaching

in Korea is tough. I do not know whether I have to go for teaching."

After their teaching training, some of the students wanted to keep trying to be a teacher,
but a few students decided not to become a teacher. Mihyun said:

"I realized that I like children during my teaching practicum, so I have been thinking
about whether I can be a good teacher and whether I really want to be a teacher. I finally
acknowledged that it was obvious that I like children, but I did not want to be a teacher.
For me, teaching training gave me wonderful opportunity to lead to my firm decision for
my future. Without this kind of training, I would not have known whether I want teaching

or not."
4.3.2 Establishing Rapports with Students

During their teaching training, they realized that building relationships with their students
and enhancing beliefs between teachers and students are strongly associated with students’

positive and successful learning. The pre-service teachers in this study made a lot of efforts

to establish rapports with the students. For example, Youhee recounted:
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"l have never thought about talking about my problems with my teacher when I was
in middle school, but the students here asked me to have conversations with me to share
their concerns, which makes me realize the current situation of school. When 1 talked with
my students, I felt happy because I seemed to help someone who needs advice. I think
it is a good way to have relationships with students."

Sooji also expressed the significance of establishing rapports with the students. She recounted
that:

"Woojin does not get along with any of his peers in the class. He was always alone. I
felt that he has some wounds in his heart. He was building walls between the rest of the
people in the class and himself. I intentionally approached him and helped him, but he
kind of resisted to it. Since I knew his situation, I tried to talk with him to figure out what
concerns he faces and also work with him by cleaning up the classroom together, writing
a letter to him, giving him candies. A week after my efforts, he began talking to me. On
the last day of teaching practicum, he asked me to take a picture with me and wrote a
lovely letter by writing "thank you and I love you." I realized that my little efforts to build
relationship with Woojin made him open his heart. I felt great. I really hope he smiles all
the time and gets along with other peers."

5. Conclusions and Implications

® Since the students” English proficiency levels are different, teachers need to apply distinct
learning activities and teaching methods and materials

® Supervising faculties should cover educational knowledge about the leveled class

® To make team teaching effective, native English teachers and Korean English teachers
need to have regular dialogues to discuss lesson planning and teaching strategies and
share information about their students

® Periods of time for teaching practicum should be extended

® Teaching practicum is necessary to figure out whether the pre-service teachers were given
an opportunity to reflect themselves as a teacher and to evaluate if they are well fit
into teaching

® Supervising faculties and mentor teachers should observe pre-service teachers’ teaching;
and then give them guidance and feedback.

® The repetitive and consistent feedback and mentorship from both supervising faculty

and mentor teachers with expertise can help the pre-service teachers become well-qualified
teachers
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B age A BT SHAE FEEY 7 7x9 1 '5': 35 =9l
o] M3} 28AIQ] [ne+V+not /pas] FEl= FAH 227 A HolA AdddE Ero) 23
A E v gt
Jespersen(1937: 9-11)°] FA1 2 Q1 &g ol A 73 F-78 o] WseA| (Negative Cycle)= T
zt,

(1) Stage 1:

a. Old English(OE) : ic ne secge / I neg say
b. Old French(OF) : jeo ne dis / I neg say

Stage 2
a. Middle English(ME) : I ne seye not / I neg say NEG
b. Middle French(MF) : je ne dis (pas) / I neg say (NEG)
c. Classical French : je ne dis pas / I neg say NEG

Stage 3 :
a. Early Modern English(EModE) : I say not /I say NEG
b. Colloquial French : je dis pas / I say NEG

0] Wel 2vAlE FAFol FAlES] At FEFA 0] o] FoA ™ A7]E e
A THBennis 1997: 106). (1)2] 2&AI o 4] ne= NegP2] 3 #tjol] Il nedl o] 33E ¢
=¥ [not/pas]7} NegPe] #|%o] A2je]l Yehdt). B3l not/pase NegPel F-a3h F44-
ATt NegPe] A A& 3= 1, ThA] NegPo] o2 AENEE B4S 74 Do
A7IME TG [ne+V+not]®] FEF SAFFZ7} ned] A4dol whel At [V4not] &2
AdEe BFS B o9k o] o) wiziwile] MElE WA V2o AebR| AL, noto]
NegPo] o2 A e H4S A¥Er)
I EINAME [ne-pas] TEFH FEEY ne BFO2 FAARA Foshe vlEo] =2
9. e} F AR Akl 22390l 1A 93] AR, pas= oFA7EA] 2191 2490t
o9} e WMl 7%= lo] o7IAE BAHo] W3l 2uA¢] sl A Bl A 16471749
V23 Q@FFol7k Abebdel whet SVO ofsee] Wgshe S ASslaL, $F g5 skt
24014 [ne-pas] T8RO kel [ne-point], [nerien] & TR TEFAY TE7F 2
AUEoI7HA] ool 2= P4E AR, GFd FE PHE Tl [ne-pas]7t HHH<
FATEE YHse S AL
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o] o= 10508851 15003 87k 2] SAFol F8&E] =58 729 WS E

A3t A g o] BAHFE-L [ne-V-not] 77221 A o] W3}l 2tA| o] s|FHT} [ne+V+not]
o] FE54 FHlv B84 noto] FAF FHolA A@HEt= ABE Y Fr2F A2 A8
T Atk 2@ A A NegP 3?1 nee= oF3lEaL, FA & B7at7] {8l F7FA] noto]
MZE FAFALZA NegP AR Ao EY=HAAA FE25HF 7271 AHdth

FAFo1e] o]¢} L FEHAFL FA o LA YA TdEFA ] on|E YEAYh o
Q% 2 TP BATERE AHEA

(2) pet ne seide he noht (Kentish Sermons 214.25 from Denison 1993: 141)
that not said he not
that he did not say
(3) also ne accordeth not the people to that I schal seyn
(Chaucer, Boece 1V, prosa 4.219 from Mazzon 2004: 55)
also not agreed not the people to what I shall say
the people did not agree to what I shall say

& (2)= noht®] $A7}F AFNHAL F0] F 2] NegP Aeleh= Abe % AlAbsiES. 28] AL
NegPsl #1%l nec} o|ulotshe Rekels] i5te] F4RA} nohtg F7katel 34o] AAg
HolFa o

A& (B) AlAEAL el also ne?t F2 A3} 47 & T duve BT e B9
ORIz}, 017152 71 nerk AAEALS Shte] Sle RN CP AHo] Aelo) 243
ﬁj\o] also7} $tthal & = Utk Igal o] FETEAA

Ae 2Hgo) olgst v

|3l= 2
G, FA SOl 2 AL 0 @) ge FERA F2E Wl FAI

4) He ne foond nevere womman good (Henry 1978: 560)

—~

He never found a good woman

A& @)OlA nes FAF SFoll Xt JAA AL Fole ArfF o]} vi7tA 2 E57ol A=
Fa ok 283 FEE 98 never 22 2 7Y FALo(7F A oA o] YA E
o)1l SIth NegPd| 9] ow|& ZF=xs}7] 8 F80 %04“3 = FAFALS] HAZAQ] A=
9] o Fol A H [net+V+nevere] A1 ZE 2T}, o]} 2 T FERE FAG A A2
B o7} AFSEHAA AlZE Y. F, [ne-a-with (not at all)]-/] e 2 AZE S+24
Hals AA g G2 FoFs oA naht$} noht7F A AU, o] EAoj= ¥o]F < noughts}
A 22olt7} noth o & A HT. AHRZH O 7 neol] HE FAES o]E FAOE= ned
ojujokst s HeHet7] Qs =UHUAY Aol

A G nee HoARA BEHEALY] Vov—=T-oCol 55 wet CPY A Ao A= o] F3}

1) not2 ne-a-with>nawiht, nowith>nauht, nawht>noht, nozt, nout>not, nats A Z7]AFo] o]F ntZ FoFf
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o V2& FEHh 2oy Fgo] st 2w 7419} 3T Apolell ofEristel £ 7)) Wt
utel FAFo19] nes HA BTG S sk, FHH o AEE ] ?71 3
o] %= noto] Fof FAES FA8= A 7]ol2 A=A Frk. A Foll NegP Al 7@0%
Z AMEEE FA] not G n'tE FFEE DAl o) E ul 74A] Al g E A, FH)
HAE AA 71T o= Hﬂg}ﬂ U]-(Flscher et al. 2000: 86).

g o] st oA note] EH3Fe] Ul =, noto] NegPe] #|ojollA oz XH‘:’HEJ—L—

812 FAom e ofste} & -?"‘d%ﬂ(Head Preference Principle)? ®Wj&-°]2} & 4= AtTh
TRk ARl EF0l et hgol7t 7l50], olfl el EHasE Eﬂﬂ'ﬂ‘ﬂz_}ql—c 414
H4e A st o] Zo|ChMeillet 1912: 385). =, o} 3] 220X B ais} walso] ox

& gaE
Aolth, mrjgol o] AL eV] FEANE 23se] e} V2o EEHUOM, FAIGo
AR E Holshel V2 o) 5ol 1547145 At AAwA 714727} SOVel A SVO

0]3
BAH Q0 st % Jodo] BRgRe] 93L
A

A S AHEAL A HA F38-2 not(noht)©]
FLT £ FGo)= 2ol FE Ot noht= noE thAlete] - 9 v‘i—ﬂdﬂ%% T3 3HA
H AEE FBAAEH ﬂ]%‘oiﬂl*i—rﬂ [ne..noht] & FEHH FEHOE ZFx9 &
Agstar A

(5) & space he noht wipp tunge (c1180 Orm. 224 from van Kemenade 1987: 186)
and spoke he not with tongue
and he did not speak out loud
i Gl A HEAL Fo1 F A kol M nohto] ©5C. 2 45 YEhith FA4901<]
< ne®] %3} [nenoht] 72| TEFA] AHEHHIE TAG7E B FHolE LA
Q] ne= $43] AlEbA] 1L, noht= not/nat2] FENZ A =11, ©] note] o T AEAH
(van Kemenade 1987: 186).
T A FEL A& (6)AF oFAZHA neRt AHEHIL e FAFOIT

o2l oX l‘-{EI

o

(6) thou ne woost what is the eende of thynges
(Boece I P6, 77 from Mazzon 2004: 58)

Al RA FEL ()3 2L T LA FEoltt olHd 739 TATEES dAHeE
H3HE 7] Wl nedlld FEHAS A nottt HA Ak

(7) a. ne go du noht (Vices and Virtues 105,13-14)
not go you not

b. I sall never ryvaye, ne raches vincowpyll At roo ne raynedere pat rynnes appone
erthe (Alliterative Morte Arthure, II. 3999 from Mazzon 2004: 55)

AT (7a)oll A & & Aol Aol FAIGolE HHEY AFTAF tholl 291 Fol s
T oz AT F AT 28 F HPB L= [ne-noht(ne-not)] o] 223t

2) Gelderen(2004: 11)2] & 4912]:= "Be a head, rather than a phrase"E 482 Zo]Er)
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(72)2] noht= neel Hlﬁﬁ/ﬂ AAIG ol 7] W&ol nedl Sfv]efstE Hekslr] HsiM =A= A
& (7Tb)= FA LA UM oA FAH)7t FAl & F JAT nenohwer(nowhere),
neuer(never), nan(no) s W& o7} JJOH [nenot]> Z 2A] S HoF= ot
(7b)7} B.odF50] ne o] 9ol never?} 22 T2 FHo7}t = A9 noto] F7HH O Z 2o
FUE olfr= t& FA o] W&ol nots AHESt RS AT FeTt fIA7] wlEolth(Jack
1978: 298, 306).

Denison(1993: 451)2} Strang(1970: 209)> 1t goje] BA o] X o4 &

nojge] @ 0% s Aol oluAAe EAGAAAE FERA] ARA T
2 A2 HAS HAT FUT 23 Jack(1978: 30)°]HF Mossé(1952: 112)= H-%
LA o] HGAF= oA dFARo] FAH 8ol 3t @Fol7] W&ol o FA<
ohd& FZF T} Chaucer’} Boethius®] De Consolatione Philosophiaes ¥ <8t Boece(1386) )=
2E A 7ol f19] Al AR F3S FAlOl ARESEHZIE 8FTH(Jack 1978: 306).

THG= e Al 7HA FAE FEol AREA aA = o /‘}*9“5]‘”7(]‘?&, TET
ARgSHEE] oAM= o= AE AAAHQ] S Hola itk 3, FA o] X7} S
TRNA & ne7t T FAE A= Aol ozl o P art WA & AAA obd
Negl¥} Neg2 Alo]2] FALA QL 8210 <3| A= Ar(Jack 1978: 298). L&} #7 49
ne¢t notd YA= = o A} 0101] I d=H GREH O 2 not2 ne F ol ¢ X2t} (Laing
2002: 309-312). th ol (8)2 FH YA E Holal JYARE, YuEARI [neno] of=e] oty
[no-ne] oj=o.2 A &= 9Jth(Mazzon 2004: 55).
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(8) Wheper hade he no helme ne hawbergh nauper ne no pysan ne no plate...
ne no schafte ne no schelde to schuue ne to smyte bot... (Grene Knight, 1.233)

s dlF 9= F7] TAGdE £ A7 FAEH L ASS B oFHMazzon 2004:
58).

(9) a. ..to whiche juggement they nolden nat obeye
(Chaucer’s Boece, Book I, P4, 117-118)
b. ...certes,... thou n’art nat put out of it (ibid..., Book I , P5, 9-10)
c. but he not by whiche path, ryght as a dronke man not nat by which path he may
retourne (ibid., Book IV, P2, 86-87)
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(10) TAIFel-A 7] djdo] FAHTANAN FZ347F AHEE A4 (Mazzon 2004: 56)

Docs 1 net+V/n V-+not 2 ne+V 3 4 5+
negator Y negs +'not' negs negs negs
13-14 cc. 54 20 24 35 26 7 2 2
15 c. 80 2.5 46 14 12 4 1 1
16-18 cc. 86 4 47 11 10 2 0.5 0.5
poetry 71 10 27 22 16 4 1.5 1.5
prose 72 7 44 21 27 5 0.5 0.5
Theatre 89 1 54 9 17 1 0.5 0.5
North 84 3 44 12 12 3 0.5 0.5
Celtic 80 7 33 16 12 3 0.5 0.5
E. Midlands 78 4 49 15 10 4 1.5 1.5
W.Midlands 49 36 7 37 22 9 3 2
South&Kent 72 11 46 22 37 4 1 1
Overall 74 9 42 19 20 4 1 1
o= athgole] A} FADle] AR YEbd FAEES] FgolE Hlula A}

(11) pa gewilnode hé his wambe gefyllan of pam béancoddum pe daswyn @ton, and
him man ne sealde (Luke 15: 16 from Laing 2002: 309-312)
Then he wanted to fill his belly with bean-cod which the swine did eat, and no

one gave to him

(12) and now Y am not worthi to be clepid thi sone
(Luke 15: 21 from Laing 2002: 309-312)
and now I am no longer fit to be called your son
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(14) if I gave not this accompt to you (Roberts 2007: 57)
if I didn’t give this account to you

o & (14T 16008 B7MA = BAFTEZ7} noto] AL} B2 o] Alolo] 7)o dAtjEo] T3}
Aoe AMS BoFa e ol AMERE o] At gojo] FAF GA] AriEolst
PR TR WAIH o2 oFsta 7] WEolth =, 16001 d 8 7HA] ol dfHEo]9]

ol iAW e ME Fddthe AS & F UTH(Roberts 1999 290).
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W3} oAl 9] B2 A ned ¢FatE FAGYu|E B 98] M2 FAHFA pas’t NegPo]
Ao} Aol Y= A [netV+pas] BH O] &7 7271 dHE = HF S =9
ol A ol9} 2o TEHA Fu/l duizkA] ¥ o2 W) glo] X&H Qth TERFLS
o] Aol oA west FAg o ofn|E Yepdnh oju|ekslE B3slr] 913l AHE-H pase
EH3E AowA A FolA BojolA BEAHR A ne/l AE 1 EE1A Fe7) ofd
pasTro 2 FARAS tAlstA FozH Fgo] Wl TA9 BHste Jojel frAgh

(15) a. je ne dis (pas) : Middle french (Rowlett 1998: 90)
b. je ne dis pas : Classical French, Standard Written French
c. je (ne) dis pas : Present-day Standard Spoken French
d. je dis pas : Present-day Colloquial French
I don’t say

BAMEE (15429 SAF -401] Q= Q] pasT FAYWE AT W FF 02 ARREH AV
o Fof 164 7] @7tA = A ne’t = A7} 2k tH(Posner 1985:
184). :Lﬂi‘)r @5b)ell A & = Aol AHE AT past TYZ A 84004 oFA 9 AR
H3SLE 7] W ol §hEA] whg-E]ojof o FATANME FAH G} mpztrEA] FAL
TR TEFY 722 AAHV|E g FAE 9 A o] new AlAlEAL el X5k,

4y dE(14HE gl s v&

e
)
o
e
o)
-
K
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SRR oA 0w ks 49t Teu dulEels] ARl e nert 020
2 22Q0e B3, (15d)0M & = 3ol SAF Holl 2= 849 pastte® 24 B
Fdol Wg} 3dAdl o= FHE AHE HAor ARl AR e
(Hopper and Traugott 1993: 397-398).

Eo] A& T4 Walage 2hdo] MatE £ Jespersene] F7gof W} wA o
u}z} 4w B 2} (Jespersen 1917: 4).

(16) a. Old Latin : ne+V
b. Middle Latin : netoenum+V
c. Classical Latin : non+V
d. Old French : nen+V
e. Middle French : ne+V+(pas)
f. Classical French : ne+V+pas

—~

o) ghelole] ¥ 2goldl net (16a)H @ FAF %ol 9118 LERATh (16b)ol A FA]
gt o] 4ol ne] v i‘f% %’4 5] -3} oenum(one thing)©] FAF ol 4] F-5-7 o]
AN £ BAE 7271 9ok 23 gl E 160)9H & 4 %o nert H}
25 Al nono] #F Fol9] o g A7) etk o]l Fgo] eIt o] Bojow Fiko]
A&t 18y gHole FEHA S oF e FEFAE FAF A SA8HA, (16e) 914
past AL Foll EdaA FA omE 9t} o9} e olgxlol= glEloj= OVelo
°] 1 01 VOO*OE HHd A e 1 QS w1 Fth (16e)91 M E nedl olno] oksl=

(gra m) goutte(drop) @} Z2 T2 FAHHALS ]

oldom R0 Felste] FERAL o) FAUT (16hE pasrt 5914 804 9B A
848 IYHS HAEH

O XS FlA atiEolst TAEY FAES vas] 2a

17) AtfEolst FAlE FAFEY el SN

century ne pas point mie Total
12" 80%(76) 20%(19) 95
13" 71%(221) 7%(23) 4%(12) 18%(57) 313
14" 67%(201) 19%(57) 7%(21) 7%(21) 300
15" 61%(122) 22%(44) 15%(30) 2%(4) 200
16" 69%(241) 16%(56) 14%(49) 1%(3) 350
17" 41%(270) 30%(201) 29%(190) 661
18" 15%(103) 55%(379) 30%(203) 685
19" 15%(83) 78%(421) 7%(37) 541
Total 1317 1200 542 85 3145

5) 7} ZFolA FAXEE] 24T FE VIeom A
La Chanson de Roland : 124)7], Merlin : 134171,
Les Quinze Joyes de Mariage : 14X7].  Le mysteére de la passion : 154171,
Lettres Diverses en Oeuvres Completes, Tome 1: 1647,
Pensée (Pascal 1670) : 17417,
Le Marriage de Figaro (Beaumarchais 1784) : 18471,
Contes Choisis (maupassant 1880-1893) : 1941 7]
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SHolel SME0e £XE)

Ex (7)1 & 5 %0l AthEols F4o ne G=o2 FAo| Fosts vl&e] Ald
Fil, TERA] 74 2298 Urhdth 3, FAEOME nert EFOE 21o]A] a1,
pass] FH Q40| FHo] F7HE E}EH e-pas] 5°] F-A FAFTFEI} AT AHS
& o Atk 7223l [netVimie] TE= 17417] o]F SEHFAL TERo= Y ol SdHA
27 = Aot

o2 FAEe e V2g A¥EAl TAEoldls V2o 540 o= AF= Wt AA,
B M= V2ol 93] AREE AL it

(18) a. Et aussi fis je de par vous (S 104, 15 from Vance 1997: 266)
and also did I from by you
and I did likewise with respect to you.
b. Si suis je aussi bien armé (S 290, 22 from Vance 1997: 267)
thus am I as well armed
Thus I am as well armed.

T (182 #4884 nevt obd HEAPE F59 obE JAANHAL Fo] 9} A A FA EX] ==
?5—01‘3}. o|x 4 1541 7187HA = ool Hlad AFrESIT, 1641710 o] 2] Fshr ol e}
HeAh B0l & o (185 2ol QAUEAL Fol thRE A Heol 9 3ke] V2 ofeo]
A = oln] ntiEole V2 doj2A HP AL EZNA F MA Fole Aol
HAAR ofolfl, si, et Tholl G012 AAH-S BEAtH(Vance 1997: 268). FAEo A=
AANHAL Fo7} AZFHA] a1, FEA e V- AR R AZbelA get &
(182014 S84 etand)h BFOl A AT V2] ATl Aolake PFAREE
ot} o& (18b)e HAFZF < V2 zolt}

gHH, Fol7t gle Bl Al CHEE WAIA o5 stAo, 164171739 FAlE]
Aol V2ol ARebAT GFoi7k Alekgel mhet ojseol Wakrh Aolwick

(19) Jai pas su (Soutet 1992: 90)
I do not known
I didn't know that

& (19 FAHLE neZt AFHI pasyt AHEHO EAFAS dEhAH 174717 H
[ne-pas]7} #4& Uehli= 7 B8 2Q Fej7t HAAT, 17417] FHHEH= ne7t A=kE 1L
pastre 2 A5 Yeh 7] A&s)A 204710l Solehr = 58] FrofAlell A o] 8Rio] dnts}
= At

4ol ne= F-AL onques, ja, pluss9] FARL A ARREH O RS x| e gt

tlo

(20) Ne creire ja le traitor (Ad., 280 from Cinque 2002: 127)

never believe in traitor

o & (20)2] FAHEL nert FAHEQ oz BRI AT FA}jazt FAF Foll XA
TEFA9 FATZRE 4% U5 o (21)2 184 7] &7} Voltaire7} Rousseauol Al ¢
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AR ZA dolEo] oj-s B oFTH(Soutet 1992: 80).

(21) Il n’est pas Diogeéne, mais le chien de Diogene
he isn’t Diogene but the dog of Diogene

(21X &} Zo] [ne-pas]E HA] FAS 233 AL ddlEojodx 22 X&F Al Aot
1541 719] 2}E2] Farce a trois personnage:le savetier, le Sergent et la laitiere®l] Vet T&5-74 9]
E54& AR 2} (Receuil Treppere 1, II: les farces. éd. Droz -Lewicka, 30).

(22) 1l ne m’est point chose propice
(Farce a trois. personnage : 30-31 from wartburg 1968: 32)
he not me is not arrange

A& (22oXHF o] Al7lel= FAHE YEtd W [ne-point]S AMEstE WIESFT7E E
AR 2dth HE 5 pointe AFE AR 220]a led, 7FsE He $S
Eote 744 Nde R 2oty FAAFALEA FAE Fosta ok ddiEodA®

(23) De ce ne me soucye pas
(Farce a trois personnage : 30-44 from wartburg 1968: 32)
of it not me trouble not

9] 8] BIAE Farce a trois personnage®] F8%E FollA 7P HUHQ S274 2 2HsHA
:l. o]

SAlGo] FAET SAEY] FAEE ned oFstE Ao E B8] 91380 [not/pas]7t
negP2l A Fo] Aol =JFHAN TEHAY FATERE o] 20} Jespersen?] Fgo] W3}
2AIQD [net Vinot/pas] FENS] FAIFGo1] notzt FAHE]9] pase= NegPeol F#gh
EFAIAT7E NegPd] A o] ztejo A A ge o o]& wW3t¥ i, A NegP2
oz FHE He HAFS A1 AS5S & F YT o]F @2 & AL (head Preference
principle) 9} 124 2 A9 + U
FAlGe] FHES Al 7HA fEoE HAdES ¢ F A} AAME note] FA3SHA
ARAom 2olAY, AR netr o ® FAFAYS Y AY, AAE [ne+V+not] FE) 2]
SHFA o] AREH AT 2y FA o] w3}t 2vA of 3TA Ato]of ofsrstel £ 759
stol] wet V2ol 1541717858 HAF Al AHA SA19019 nee B EZ R AEEo
noto] NegP®] 3o =2 FH3} H Itk FAHE1Y V2 B3 164 7] A==, SAF FH ol

[ ol Md
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SHolel SME0e £XE)

past AollE FH O A H A, w3 o]
o vt e waHgich

d FAGeIsh TRl RARATL dengd FoStht NegPd Aol
31, U] NegP] 0.2 ARAHE $4& AT 9052 Aunged, F490)

o

15 Ao =of FofAlell A

O

J__TL

J

EE 9

97 29 T Bl Weh sEAGNA 1Y) Ariole] net 98 2P noto]
S0z B4R AHgHA Hok =9, @rige] TAANME $4 229 nert A n
254 Fol7k ol pastrox BARAL tAstn e, ol 23] A s
&3 249 guE Yt 2254 Fe7t AviRelzA ¥ the W glo] A%H
e AL on@

rlﬂl —‘]I

B 2000 FAtolESl A4, Do-Ae §Q), @3 Fof BAEBAY By
"AofzhstAT 48: 159-179.

Bennis, H. 1997. Getting Verb Placement. Linguistics 35: 1003-1028.

Cinque, G. 2002. Functional Structure in DP and IP. Oxford: Oxford University Press.

Denison, D. 1993. English Historical Syntax. London: Longman.

Dickins, B. and RM. Wilson. 1951. Early Middle English Texts. London: Bowes.

Fischer, O., A, Van Kemenade, W, Koopman and W, Van der Wurff. 2000.

The Syntax of Early English. Cambridge: Cambridge University Press.
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Haegeman, L. 1995. The Syntax of Negation. Cambridge: Cambridge University Press.

Henry, B. 1978. A Middle English Dictionary. Oxford: Oxford University Press.
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books in Linguistics. Cambridge University Press.
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C Baby Talk, #2010 12|11 QI052(FL))

Baby Tally 481210} 12|31 ¢lo}2 @

0. Two Issues

1) doF53 #-ASe, Baby talke 133 AAEd 257 @ ¢ =7

@ Baby talkE Z33 F3idoje Q1o FPAA T AZA-QAAAA & A= 5 AAE
Sato] A/ xAEY 9 S0 2 AAAAE B39 doxdS HAHT

. 24 (Lacan, 1977)¢] A&ol&dl ostd, frobe 22 AZ(E)dl HIHA Es5s Tt
ERRLe] AHdS QA4S B o] o8 Aoto] FAF HHE FARATA o8 g 9l
e AAAY] Aom FASE A AR ALY FES ALl e g FiE JHE
T BA " & Aotk B ERAA B34S A5 olfr T stue 2 o8 AAR

The ol 3 A AE-RRE Qe A e AZQAAAE Fote] ol Fola
= Aotk = o}& 97l tE 2
Astel £F0l BaFE AADGE Ao o

Frobe frobel 4] 5010 -5 WA AFRY o Y A= AW
1

1ZE Betol a8 24 e 2 7] 9 Baby talkS A 1A (3).

© AA-2173 782 (Cognitive Neuroscience)?l S oA, doledS A3 B2 AT
€0l T SAF el 5 A 3Hlocalization)) ¥ o] 1t} 3194 FHRE7E Aok Aol A A
4ol e &2 AAY AR Aejet AdE] 7] Wil dolsHe o3l 3l
oL gkt
39, AgzYolt) o] HAIANAF} Frank(1988)0l] ol8td, £5=to] Ba ] tho]= why)
wE A EokEthe AME I FZ Follg-E0] FEAE AR o) e ¥ JYo] BEF
=]

AgEel Bg T o) 2 Jd7 ANIHE AFARE BEI UL

@ Q32 H A SHAA Azke] Aoj= 53 (gesture, pantomaim) A 7] <& (baby talk)
83 & F $3A0(sign language) F2 JE = 24 A ] (verbal language)o] TAIZ

1) A zdol tigtw ot 4178 Frank, W. e /7 AHE A HUA Eo] AFRA Al
A AojE el 27 =1, ol oAb aETIwe] Bl HE TEAT|HMAM A uF SAA7t
ety et 9l th(Frank, 1998). H=3F MITS] Chomsky(2000)9} Steven Pink w42 fz} &AW
ol7b dolE BAAZTE FAClF, 2001d =t Hdol HEAEL FOXP2Ehe o] At
1320%F ' Hel] EAR7E dojupdA Q77 B2 & F A Hdokn FAETh 3 H2d =
doled s TIF B2 IAeHECl T ST =A3Klocalization)=| ] ke F7gol w2}
o] A Sl thk AF7F B AlEstE o] s o
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ll

- Kendon(1991)& 4449l $2o] A Qloj7} BErlels) 28 B5al A 23j5o] sk
g wgn. A84199%)°] AHs Az, g—g—g Po) Nz EalA gt AL AR 0L
BAE ASIAE AGAelo Al B AEh A28 GA25E S A

(<3

}L
O
d
=y
A
o
Q
o
'\<
2
O
W
_>,i
ro
e
d
©
o
Az
~
“d _4
o
O}N

Al AHEEE FAS ‘baby talk' <k v
%A}B‘}E}
© ML (2004)°l 259, Erikson €17 9l= AFFC 2RE 44, AAA Bdgs F9
75 AR FFAAS W Aol g A= E 75T AeH, 53 AF 27 1d 5
ol & BEe A Aol = vtk stk ofvk A 271 1 Ftel e A
T 71 vl = AL FHAete AtaEE 18] AFEShe baby talk7h 2 4 9l Aol
o, oA dolvde FATIE 1KY Aol Fol 2 F Stk

-—> Expected Answer
A3AA Foke &4 DAFSH wHAIAR ARl $9 3 Aol §5 A, Baby
talke T8 JdAAFF AR oIH(1).

2) Chomsky(1995-2006)2] FHAiF2] dojo]29 PAoA, 44U AEPH 8=
nR7A R, Aol Eo| A3t HISAAAY F3= dojEtn AT H
ol % Hx o HAW AFxAE JQsrt? Baddd oEA AHgB F UA=AR

-—> Expected Answer
FRAAZN Z2E5-AAAA 71 EEst7] ool EE I A77F 898
! A= +F AAE &3+ baby talk= EH3} o) g+, Ao
=iy %OHTA 3-%, Baby talke= BF#]] Aoj3d A&, 3
e AW 2Ave O Wl 4R 20(7)0] BaF RoltidA B

1. o553 Baby Talkd)

Baby

(EAFH, UG)

L ~
ax | = | 12 49 W | [>

D feld 439
sh, 3_
3) Baby talk-/]
ST sz A8
W, g4l &5

2lated, AFRE of 78ME7A] AHEE = baby talkE 1344 10189 AmEta
= ol B8<= 2249 Aer FRskE.
baby™ = AFFE-9NL7AA ] frobs dRerh S 2t Hold ool FEAQl vl A}
< baby talk&}al 3l0, o] HHE AZ baby= $/MLE-1071E F =7t H
ohe #Hg& AAA v 7Pg 3

Dlo
O>'
FE
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C Baby Talk, #2010 12|11 QI052(FL))

Tgarol el 2o} A8 3 (2004)0 <3t
(2) wWlolHl ARl(baby talk)ol et o} & &4A] Rh= of7]et GAkag S 817] flste A
s FAloly B wWhelo] A% e Wéhe IR0l FEI] BEEA T oprvt

==
=
T 3= Adad F3les Fosta vk

S, FF47(2009)0 ostd, F=olA F2 AFEEE baby talke U3 2T

A2 d Baby Sign(Baby talk) ALL A7) YAl AEUEE
EYNE 1i ux:l;q/q /\;J/]E
Z}"ﬂ'% o = Z7FAo
aie_sio Pl 2142
- FEo FHE AUt A% 59 H-S- 3} f:’ﬂ’ﬁ.il?l‘%%
Hosts & ARl oA
ogi}%ﬂ;ﬂ# 9= °1A Nao ;]6]—_/ gloo
E—Z]ELX] S T N 9= U ] pil LooxTm=
&t 5 FEXE AL HAIS
TIxg HE g AR Eos AR
A= Jlgt} 928 ofo]7} k7] =714 0]
' g . bel _ T i i
Vi Wiy o} 9} Fo] whA] & A Zete S us)ely ma
ALSl 571 o] % ; o]
H
oo wooq maae | V1TH e FA 20 vt
2
—,—A—]]_Q_ }\]-0] (%]—7])719—]720] Lo o E.O:lz
wee] Agg |

@) F3te AT (F9)A00e 2, A A ALEEE HlSAH A2 A AYZte]
U S £ 522 R¥ste A At S (49)AAXE FE(form)2} 2 v]
(meaning)2}o] AA X #AE FAgT Fele 330% &3 d= 2 283 IS AL

it =
g3oto], doje} BFHAE 7F A< 7 (grammatical sentence)s E=Z31H, ©]E

=Q010)9] 21ahE, Aol E T F8 AL T BAZ (1) 2o] AN, F3Ao]

(6) 3k o(sign language)=, F= A2 Fol¢-E2 AZolu AAS HHst= HlEE U]
2], &2l o3 Faldoldel FHEH TS A% HIFA 7|5 E G =&

5 o}—‘E—X]% /}_:,,q Holo} %} Zolt}. Khma and Bellug1(1979)°ﬂ
g AgdeigtdQl Wel A7dn H7h ol esy A4

_1
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tok

o, olgd it FHAAN A4 &5 AAl] st &5 (legible)H olokwt X E

(externalization) ¥l T}

ol 23t ‘4=3klo) e} Hoj9} ¥}, baby talkF 17+ Z25-F7 &5 AAAA} @
g 7] o] HQl AFRE 7870€ T WA A wLEHE frofe] Az

2 RES} foprtolo] AREHE 8o 3 FREA, dolvH o &S A BE A3t
| EA] AR AdolF5e 3 dAR ofsjEojof & AHolth

O

Lo
ik

[

Chomsky2] HAF2] ¢10]0]2(1995-2006) ¢17He] Fuj/vhg-2 S 2] AP
Jate A 56 EE(module)E2] AAolH, AolsEE slte] RES J3)
shal itk EEolgk FAA Fx FEo] He SHA)] S9EA, 7 dee s AES
stejor 3l 1 A B EE AP H(interface) o] 2tal St

6) =x & 27t % ) A o) AH-&-(use of language) S FEAIEH Aolt) AR A A ZA o]

| (computation) ¢} ©] 3] - (Lexicon)gh= HHA ] EEZ o]F o7

ste] Qlojyz

of

S|
¥, W (merger)Z 5<] (agree)gh= A4 83 o] 34 €l (select) S
(linguistic structure)g =3P

olFA WEoX dolgrxe FIHAAVE a7dte AR EFxAd S A A (the

principle of Full Interpretation, FI)E& TZA12 4 AES TA8H(Spell-out) = o oF St

(6) AosH A (=74)101AHE (Language Use) :

o] S2(FL) Ao AL
— B
SHE =2%8" )| ze-AHHAA 27
Baby N |EE p—
talk | ol | #As
AN g o @ O A=A = o
AN
e =21 % 2A(BOC):
ol =S =AH(Legibility Condition)
(visuality)2 3912l A} Db 25 A|ZA 2 F(cues)E ©|&3te] 3} 39} & HEE A
Zstar 719el Aokal shich
5) o714 ZZoperation or use)olT SNl =ZFI FHAZ oF {9} BALR HEEHE ArzE

(computation)Z} 22 73,
6) 1A]5 3 (Cognition)°] T+ ‘What human beings know’ol] &3+ FHOoZ Aof, 3 73} d& =92 F
Y T2 TIrh
7) Fordor(1983), Garfield(1987) 12]3L Chomsky(1995) Z=.
8) o] Lo dojzde] Aol A Al 3l al5H7] Hsies 2 T8 23] 3E(lexical item)©] 7}A]
J+£ A (feature) ol H] 3[4 AL (uninterpretable) 55 A Adfoftt FA AN E FFevtn 4

o},

LN

h“] ;0
¥ qir
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C Baby Talk, #2010 12|11 QI052(FL))

o3t 7S dolsHH 3 =3 Fdste F&ehd oS3 2ok

(7) A8 (Fl54)A o) AHE-(Language Use) :

dlo] 52(FL) e QloiAbg
1
oA
Baby _
= = <3k
talk
Hl5A] 715

AN

HEIH == =H(BOG):
24 ZFEAH(Legibility Condition)

o
h
21
N

FHE o 78 74A dolsH e EEFEA baby talks F3H]
%S 3, old 3l AR AFA-AoI B AFAFe] Baofof O
Ao m AdEo] ZAQHM, 1 o] & ofo] 59 25-H 7750l £
AdosEs SN FMGgTS o kA A Ag, ol
S 78/ €o] AN SA4AR A dnt. webA Baby talk

T BE Q7] SA4d01E 1alE 4 d' 2R AAVE HE 7] oo A|ZHA| A <}
AABE AR5 ZE 7 Holof 3t} ; dojF5e] 3 &

ol N

2) FHAE A5H Aosol] s KEHE A3 Aol ZHFF ojof ). 7o
2 o m g0 RASE ST ok, AZto g olsfsn & $FH B
2o RAYE £7o] 0P A)FBE PokA % Foj o] FadolpSe (§
B)del7t a7sHe AW 2ATE O Wihel FAPE £0] DL F, Holx A7
[e2] = 7;]
= .

3, o]|£3], H7)&. 199. [HAF9 o]&9] o]&),. th$

79



Tor
—/

(3_*%9_1011@ | 2011 HLsh=ry

2010. Baby Talksol #3+ A7 tFoista AA1ete] =A%)

, =73}, 1% 2008. "elg0) I 1Ly, 3huEaAt.

o]l 2004. "I} EA,.

- 2010. Baby talk7} Q1015 (FL)oll wIX)i= @ akol] &3 23008} 17-1. 4560,
o

oy oy H oy oY

.

5

Ha

T

23t 1982, d4ste] Aeddoldtd A, AF Pt wALEHY =R,
084, 19%. F% EFFse] A4 Aol 1 SLES TR Tdolnet 3. 2542,
G718, 2003 BEEBY A SN APA S5 B GRS A =
QHEY. 2004 TPFAF . AlTEp Z s
FE3). 19%. "Hiol2o HF. AxEAAL
HHA. 2003, Fste) WA B e Aojet B4 AT oo stal UL =R
e, 2008, FEEsA Mo TALG AT FEREAL (o] F3; 15-3,. 101-135.
P 1994 FHA F3e) BAFER BAEA 54, (5RugEd 1. 130

Corballis, M. C. 1992. On the evolution of language and generativity. Cognition 44,
197-226.

Chomsky, N. 1965. Aspects of the theory of Syntax. Cambridge, MA: MIT Press.
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Preparing Bilingual Pre-Service Teachers for
Bilingual Students in the US

Youngkyong Jong
(Pukyong National University)

1. Introduction

In the US with its rapidly changing demographic and large numbers of people that identify
English as their second or third language, the role of bilingual education has been one of
the most controversial, yet critical issues in the last few decades. While many different types
of bilingual education programs have been implemented in diverse social settings, in order
for any program to achieve its full purposes, various factors including sufficient funding,
supportive state or government policy, well-trained teachers and staff, must be provided.
In particular, in order to ensure that an adequate number of suitably trained language teachers
are available at all levels, collaboration with institutions of higher education to prove a high
level of training for current and future teachers is called for.

Since the majority of bilingual teachers are representatives of cultural minorities, the
bilingual teacher preparation program studied here recruited bilingual para-professionals,
currently employed by a school district of a city, as potential candidates for the bilingual
teacher education program. Through the program, the selected candidates were educated
and trained to become certified teachers who can work in bilingual schools, and this program
was funded by Title VII of the United States Department of Education. Through a longitudinal
and detailed investigation, this study aimed to delineate how a bilingual teachers preparation
program set up a system to prepare bilingual para-professionals to have "the same quality
of academic preparation as all teachers" and "to meet additional standards related to proficiency
in non-English languages, cultural diversity and bilingual and second language pedagogy"
(NABE:3).

2. Literature Review

2.1Bilingual Education in the U. S.

Due to the flux of immigrants and refuges, bilingual education has exited for many
centuries in the US. However, the field of bilingual education has been highly

politicized and recent state and federal legislation represented by the Proposition 227
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initiative or the No Child Left Behind Act (NCLB) is moving towards English
mono-lingualism. Many people have worried that the discourse of NCLB is an English
Only stance and the term ’bilingual” is being replaced by "English language acquisition’
(Katz 2004).

The fact that the nature of bilingual education has been highly politicalized and
controversial works as a determining factor in the formation of the professional roles
of bilingual teachers in the United States (Stritikus & Garcia 2000). As a result, how
they are trained, how they view themselves, and what is envisioned for them were
affected greatly. Bilingual programs and teacher preparation programs are necessary to
fully develop linguistic, cultural, and intellectual resources bilingual children and

teachers can bring to schools and societies (Cummins 2003).

2.2 Need of Bilingual Teachers and Teacher Preparation Programs

According to data from 2000 census, public schools in the U.S. have more According
to data from 2000 census, public schools in US have more than 4.4 million students designated
as English Language Learners (ELL) and this number is expected to increase (Crawford
2003). This trend led to a need for bilingual teachers who can play a role of connectors
among bilingual students, their parents and the schools they attend. Bilingual teachers from
culturally similar backgrounds can better relate to these students and help them stay in
school. However, many bilingual teachers are limited in terms of languages they can speak,
while more diverse bilingual students population enter school systems every year. Since
NCLB was passed in 2001, bilingual programs and the number of bilingual teachers have
been reduced all over the US along with the shift towards English acquisition only. Along
with NCLB, the implementation of Proposition 227 in 1998 has resulted in the potential
reduction of certified bilingual teachers, particularly in California. Thus, it is no surprising
that there is a severe shortage of bilingual teachers nationwide amid a large and rapidly
growing population of language minority students.

One common argument against bilingual education is the paucity of well-trained bilingual
teachers. "Hiring qualified staff for American schools to meet the needs of school children
with limited English proficiency is an educational problem that will profoundly influence
life in America in coming decades" (Diaz-Rico & Smith 1994:1). There has been a call for
collaboration between university schools of teacher education and school districts to provide
a high level of training for current and future teachers (Diaz-Rice 1993).

The program studied in this paper is a bilingual teacher career ladder program, and
by examining components of the program and how they were executed and implemented
in the process of training pre-service bilingual teachers, the current study attempted to shed
some light on bilingual teacher education. The following questions are addressed in this

study:
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(1) How does a bilingual teachers preparation program prepare bilingual para-professionals
to teach bilingual students in bilingual schools?
(2) What are some suggestions and recommendations for building a successful and effective

bilingual teacher preparation program?

3. Methodology

3.1. The participants and the Bilingual Teachers preparation program

The participants of this study were undergraduate international students who were pursuing
a degree and certification in early childhood and elementary education at an urban University
in the US. They were all bilinguals themselves and were also para-professionals working
in the school district of the city. None of them were born in the U.S. and they came from
all over the world including Vietnam, Mexico, Puerto-Rico and Russia for the purpose of
settling down permanently. During the course of the current study, 7 students graduated
from the program, and were hired as bilingual teachers in the city’s public schools. At the
time of the study, there were 30 students enrolled in the program including the 7 graduates.

3.2. Data Collection and Analysis

Qualitative study methodology was used in this research. Data was collected by interviews,
and samples and documents from the program for two academic years. Including the seven
graduates, all thirty students were interviewed. Each interview lasted for an hour and was
recorded and later transcribed. To answer the research question thematic analysis was
adopted to search for patterns or themes because it allows researchers to focus on identifiable
themes and patterns of living and/or behavior of people in a social setting. Through the
process of the data analysis, themes or categories that reflected the purpose of the study
were obtained and the findings of this study were presented based on the themes. The
main themes that emerged from the analysis were: (1) gaining confidence and knowledge:
academic achievement,; (2) growth as teachers: professional development,; (3) collaboration
between university, schools, and school district,; and (4) confusions of implementing some

components.

4. Findings and Discussion

4.1 Gaining Confidence and Knowledge: Academic Achievement

One of the main goals the program set out to achieve was to provide support to the

students so that they could be academically confident and gain experience in the field of
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teaching. During the course of the data collection, the program produced 7 graduates, and
23 students were enrolled in T University under the program. After the graduation, the
7 graduates were all hired by schools in the city and worked as bilingual teachers. In the
interview, most students identified the program’s academic support and services tailored
for them as a critical element that enabled them to continue or complete their study. In
order to responding to the diverse nature of the student population, the program offered
its students a teacher education curriculum by combining components of theory, application,
and principles of teaching. Even though not everyone agreed, 26 out of 30 students in the
program responded that they were able to relate their work experience in the elementary
school system to the theory, methods, or strategies they learned at T University.

As part of the academic support, the program arranged for the students to take courses
as a cohort so that they could rely on each other, while interacting and competing with
other English-speaking native students. The program also offered courses designed for these
students so they could acquire knowledge and information that they needed in a comfortable
climate. In order to make sure that these students were on the right track toward their
goal, they also received academic services in which an undergraduate academic advisor was
designated to assist them in courses registration or completion of other requirements they

were expected to do. One students recounted,

"The multicultural class that we took with Dr. Miguel got me back to
the role of student and also to the things that I learn in schools, so I
would be able to work with multiple children." (M, one of the graduates)

4.2. Growth as Teachers: Professional Development

Along with the academic support, the program encouraged the students’ participation
in various professional activities by sending them to a conference, inviting guest speakers
to the campus, or providing them opportunities to be exposed to and talk with scholars
and educators in the bilingual education field. The students also had a chance to attend
conferences such as NABE with the program director and held a panel where they faculty
and student perspectives on creating and sustaining a bilingual career ladder program were
offered.

In addition, as a necessary component for graduation, T University required all students
in the education program to pass the PRAXIS test, one of a series of American teacher certification
exams written and administered by the Educational Testing Service, before they moved onto
the second phase of their academic process. Once it was evident that most students in the
program were struggling to prepare and pass the test, mainly due to their lack of knowledge
of the test and language problem, the program offered training sessions to all students by

providing excellent and knowledgeable instructors. One student emphasized the need of
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help for the text:

"We needed help to pass the PRAXIS and learn class management skills.
We were also despaired liked our future students and thought that
this test was an obstacle designed to prevent us from ascending our
career ladder. In this case, this program was excellent in that it provided

us with the necessary help."

4.3. Collaboration between University, Schools, and School District

As explained earlier, this studied program is one type of the Bilingual Carrier Ladder
Programs in which the target recruited participants were para-professionals who were working
as bilingual teacher assistants, or school district personnel who wanted to be a teacher. Besides
the fact that they themselves were bilinguals, one of the main reasons they were chosen
as the candidates for the program was that they all wanted to stay in the city and work
at a school in the school district after completing their study. One of the 7 graduates explained
how she got help and support from the program and the school she worked in the course

of getting her degree:

"The program has helped me immensely in completing my education.
With the guidance of people in the program, and the support of the
staff (administrators, teachers, etc) at S Elementary where I've been worked
for past five years have been fully supportive of my journey of attending
college. They were mentors as I looked toward their help in getting papers
completed and finding resources for my assignment, etc." (M from

Puertorico, graduate)

As M summarized, most students were working in a school environment while continuing
their study, and they were able to receive tremendous support, guidance, and understanding
from school administers, staff, and other colleges at work. While the program failed to provide
them mentors outside their schools, they were able to received the help they needed from
outside.

Another area that the programs director and administrators put great efforts into was
the Faculty Linguistic Diversity Academy. Under the objective of creating a structure for
infusing content of linguistic diversity, bilingualism and second language development into
the undergraduate teacher education program at T University, the program offered faculty
members in education at T University multiple opportunities to incorporate theoretical and
practical knowledge about bilingualism in their discussion of teaching and learning. During

the course of the study, 10 faculty members participated in seminars and lectures prepared
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by the program, sharing their experiences and knowledge. In the written memoire, one faculty

member evaluated her experience as a member of the meeting meaningful and positive:

"Although I already felt that I held a multicultural framework for
teaching, I learned better ways to support bilingual children’s literacy
learning in mainstream classrooms. The readings I have done
confirmed my belief that when schools give status to the minority
literacy as a valued part of mainstream education, these links are
strengthened with all-around benefits for self-esteem and learning.
(Dr. C, associate professor of Elementary and Early Childhood

Education)

As Dr. C wrote, although these professors held a firm framework of teachers education,
surprisingly, they had little experience teaching and working with ESL or bilingual students.
They agreed thus that by participating in the Faculty Linguistic Diversity Academy, they
were able to expand level of their knowledge concerning L2 learners and acquire useful

and applicable teaching strategies they can implement in their classes.

4.4. Confusions of Implementing Some Components

Due to an agreement between the school district and T University, until they received
their B.A. or E.d.M, the program paid for all students” full tuitions and books, if they were
able to maintain the required level of G.P.A. Thus all students were relieved from any financial
burdens as along as they stayed in the program and worked hard.

While these types of financial supports are strong part of the program, however, it resulted
in unexpected negative outcomes as well. That is, because they were given this financial
help free, some students took it for granted, and did not make sufficient efforts to turn
this helps into their own advantage. Some students did not participate in seminars or workshops,
failed to show up for classes, continued to fail the PRAXIS test, or received a low grade.
Motivation Thus achieving motivation when giving these type of financial supports, requires
more strict conditions to be set in advance.

In addition, as part of the student support, the program pre-arranged a mentoring and
peer support system for all students. Bierema and Merriam (2002) defined mentoring as
a process of shared learning and growth that promotes mutual benefit, interaction and support
for both parties. However, most students pointed out that their mentors were not helpful
in assisting them with their academic program. It was mainly due to the unavailability of

the assigned mentoring teachers.
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Well, I think if they are going to have mentors, I don’t know, it should
have been maybe students or someone who really had the time. That
when they call out to the group of people, they should ask the people
if they really are going to go ahead and help. But like if those persons
aren’t going to be available and to check papers at that time, we don’t

have anyone to rely on. (M, from Vietnam)

As Miguel suggested, when any bilingual teacher preparation program sets up a mentor
system, the availability of mentors should be checked first and then they should be arranged
to help the future teachers. However, the program was unable to monitor whether the mentoring
component worked effectively and above all, failed to sustain the contact time between mentors

and mentees.

5. Conclusions

Table 1. STABLE 1. Summaries of the Program Components

Types of Supports Details
Provide courses to take a cohort

Provide class tailed for students' needs

Provide academic counselor: help registration,
Academic G.P.A. monitoring

Provide training sessions for PRAXIS test

Provide private tutoring for math and writing

Create a library
Pay tuition and for books

Pay for conference attendance

Financial ) o
Pay for seminar or teacher training
Pay for PRAXIS test
Professional/ Invite guest speakers on campus
Career Development Send them to conference or training/seminars
Others hold faculty linguistic diversity academy

As shown in Table 1, the study found that a well designed bilingual teachers training program
was able to produce well trained teachers through a collaboration between the university
and the school district of a city.

First, the program offered its students a tailored academic curriculum that enabled the
students to be equipped with the theoretical and practical knowledge to take classes as a
cohort in theory, application, and principles of teaching as well as bilingual education. Second,
the program emphasized the students’ growth as teacher by promoting their professional

development and career advancement through diverse activities, such as sending or
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encouraging them to participate in conferences, or providing them opportunities to be exposed
to and talk with scholars and educators in the bilingual education field. Third, through
collaboration among schools, the university, and a school district, the program was able
to arrange for the students to receive support, guidance, and understanding from school
administers, staff, and other colleagues at work while they earn their degree. That arrangement
made it possible for the students to gain academic knowledge and build field experience
at the same time. In addition, through a faculty linguistic diversity academy, the program
was able to provide university faculty opportunities to not only recognize the need of
ESL/bilingual students, but to re-confirm their existing information and knowledge on how
to teach these students in their own classes. Lastly, the program provided financial support
by paying the students” tuition and other expenses for the purpose of relieving the students
from financial burden. However, along with the program’s failure to provide and maintain
a high-quality mentoring system, it resulted in some students’ unmotivated academic

performance and missing opportunities for professional development.
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3 3. 8o wE Alm S JojFate] A9 Ao
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14 HEA P o
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o = 3.86(.52) 3.73(.48) 3.86(.49)
A} 4.26(.42) 4.11(.39) 4.26(.43)
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**-kp< 001
A=AEUNZ, B=t=, C=4A}
4. AtuS JoJ7FAL Apale] o] B FEO X Zo] wE FAL AE o] Ao]|E Yolr )
Hste] I LEAREA(One way ANOVA)% A A <F 4>9} Ho] FALEAY <l
7 QRlolME A AL Ado] /b E=A Yy, o ® 938, 49949,
=94, FI98Y o= iﬂl L}E}”EP agla ZAAEA S AEA aQdF) ulg A
37 e Fshe 9% eddAME 9B Y A 7HE =4 s JE AR U
B, Lo 2 499, FA494d, =949, F894Y o2 =4 vehgt =3
RE Q9loA Hat 7ro] EAHOZ Fold HiF A7t Ae A E et
¥ 4 Y5 wE Alws JojFate] x| Ao
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e 4 A2 EEEE]
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X 5. D8H7] FH wWE AluS JogAate] o] zto]
. A4
i e A3 EEE
k! 3.30(.22) 2.86(.12) 3.53(.21)
ikl 3.45(.37) 3.48(.61) 3.80(.54)
=94 3.83(.45) 3.58(.42) 3.75(.53)
Eachikel 3.95(.43) 3.92(.40) 3.94(.23)
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wkp< 001
A=3919, B=F3t9 49, C=594, D=54949, E=494
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e

7, AR, vleAe
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SA5] 4 A, AL, AAAIE ¢
A B A7 de

;L].‘— o:lako
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Ak el ol £7] 5Ee) Aze] me A A4 AolE Fohn]
<& 6> 2ol P ¢
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=94 3.75(.45) 3.50(.44) 3.72(51)
k! 3.92(.50) 3.85(.42) 4.01(.41)
94 4.23(.71) 4.18(.47) 4.21(.44)
F 14.397 s 37.78 4% 21.468xx
AT E>D, C>B E>A, D>C>B E, A, D>C>B
***p< 001

A=3919, B=33919, =391, D=%

AbaS do] ZFALE] <A
AEAEA (One way ANOVA)—% AN 2
= ol 549 AP Aol e A Fol
og \JFE};&E, AL Z A 9
749 EAAOZ {93 3

ool T4

< AE

1:! Oﬂ
7

=
=)
HEA

o 27t J=

o
s

=298, E=A9 3

NERE

olAa AHE

1y QLN

AldE HEA

2913 vigAEsL A sk
Ao vhehge

0 o] Aol g dotry] ffsted
73, Ulﬂﬂ/\}ﬂﬂ

12 &2
oft rlo fo

105



(ar=oloarets) 2011 A2 0hs| )

£9. 90 9% 9 AY f7ol mE Ang Jolgael Al Aol
» 44
e e A7 EEE:
r 3.86(.57) 3.74(.52) 3.91(.53)
T 3.74(41) 3.48(.52) 3.73(.37)
t 1.640 3.214 %% 2.640%x

*p<.01

10. FAE BEoo2 3= UrEP of AFE 7|zte] W AluS
golr 7] 93t A
249 A4 OJJJr n a7 a7k G 510101]*1% h
YEla, o2 1d o), 21 o)A, oi‘jr 670 wgt =
a8 7W§H«l AR 8ddAM = 6/lE ol Aol 71 =4 UrEkaﬂ, E‘r%zi
2d o), 1d o), el m, glth @DH o2 EA YeEth T3 AALEA 9] <
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Stk 3.68(.49) 3.44(.53) 3.65(.47)
6714 m]qk 3.50(.35) 3.48(.42) 3.57(.34)
670 <4 4.08(.41) 3.95(.38) 4.13(.32)
1d o]t 4.01(.49) 3.80(.45) 4.12(.30)
2 o] A 3.83(.86) 3.86(.72) 3.90(.80)

F 8.507#xx 9.859 % 14.697%xx
AN C, D>B C, E, D>B, A C, E, D>A, B

*p< 001
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T 97 A EEE:
6704 m|Rt 3.70(.36) 3.43(.56) 3.93(41)
1d mwk 3.49(51) 3.38(.64) 3.55(.62)
2\t 4.12(.58) 3.88(.33) 4.04(.43)
59 m|gk 3.72(.45) 3.54(.36) 3.76(.32)
59 o] 4.05(.46) 3.92(.50) 4.05(.45)
F 11.42 8% 10.725%::x 8.9 34 sk
AL S C, E>D, A, B E, C>D, A, B E, C>B
wkp< 001

A=671¢ ®]¥tk B=1d "%, C=2 ©|vk, D=5 ugh, E=5 o|4
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Me AoE Yehgth 3. s mE AN e HAEAlY] AAE BE WA S
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An investigation of the effect of affective factors on petformance on

a computerized oral test

Mi-jin Joo
(Kangwon National University)

I. Introduction

Because of some problems for implementing a Face-To-Face Interview (FTFI) in the
situation especially where a large number of students have to take an exam in a short
period of time: the problems of assessment, extrapolation, and practicality, there have
been lots of efforts made in seeking and developing more practical test formats. One
of them is a Computerized Oral Test (COT), which may allow teachers to administer
an oral test in a shorter time with less effort. Students’ attitudes and reactions are
believed to be one of central issues involved in computerized language testing and
thus such concerns must be addressed before employing a new type of a test. If the
test is perceived negatively by teachers and students, it will not be accepted and
simply will not be used no matter the advantages it has (Hughes, 1989). Similarly, if
the test is received positively by students, it is believed that they are more likely to
perform to the best of their ability. Therefore, I examined students’ perceptions of and
reactions to the COT and their influence on performance on the test, compared with
those on the FIFL

II. Design of the study

1. FTFI

One to one interviews were administered in a quiet classroom. The procedure began
with a warm-up phase to establish rapport with the students and relax them.
Following the warm-up, the students were presented with tasks: 'question and answer’,
"picture description’, ‘role play’ and ’narration’. The FTFI procedure ended with a
wind-down phase to ease the students out of the testing situation. Each FTFI was tape
recorded for later verification.

2. COT

To study the COT, the Oral Testing Software (OTS), which was designed to test
speaking proficiency by Brigham Young University, was used (Brigham Young
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University, http://creativeworks.byu.edu/HRC). The test is self-administered and uses
computer technology to allow the student and computer to work together to produce
ratable speech samples. While taking the test, the student hears test directions with the
accompanying text and pictures in English (or in another target language, such as
Korean or Spanish), and records his or her responses either on the hard drive or on a
removable zip disk on the computer. The COT can provide a variety of response
elicitation prompts (e.g., text, sound, graphics, video, or a combination). When taking
the COT, the student passes through five phases: (1) registration (2) general
instructions regarding the purpose of the test, instructions for proceeding through the
test, and information on the times allotted for preparing to respond and for recording
responses (3) the test recording and playback functions (4) the actual test: beginning
with a warm-up, the test included ’question and answer’, ’video description’, 'role
play’ and 'narration’ tasks (5) the end of the test.

For this study, there was a careful attempt to equate the two test formats (the FTFI
and the COT) to avoid confusing variables and to get reliable data about the test
taker attitudes and perceptions.

3. Questionnaire

The questionnaire for students contained three sections: (1)perceptions and attitudes
(2)preferences (3)demographic information. In section one, Likert four point scales were
used to collect data since they provide a statement that reflects a particular perception
or opinion (Wiersma, 2000). In section two, most items give the respondents only three
alternatives, 'COT, FTFI and same’, to obtain their clear preferences and attitudes. A
few items are open-ended to give freedom to the respondents to make any responses
they wish and to prevent false opinion either by giving an insufficient range of
alternatives from which to choose or by prompting them with acceptable answers
(Vaus, 2002).

4. Semi-structured interview

Semi-standardized interviews, in which all interviewees are asked the same basic
questions in the same order, were prepared to validate the questionnaires and obtain a
depth of understanding of participants’ attitudes toward the two oral testing formats.
The interviews involved asking a few structured questions and then probing more
deeply using open-ended questions to get additional information. In this data collection
method the same initial questions were first asked, but different probing questions

were asked based on the interviewees’ answers.

5. Procedure

Participants in this study were 42 Korean university students in a university. 42
students taking an English conversation class were asked to take both tests (COT and

116



FTFI) as their mid-term exam: English conversation was a compulsory course for all
freshmen. The students were divided into two groups, both of which would take both
tests in the course of two testing sessions. The first group was assigned to take the
COT first, and the second group to take the FIFI first. There were 7-day intervals
between the tests.

The FTFI was individually administered to each student. The test lasted between 7
and 10 minutes each. The COT was group administered to all 42 students in a
computer room. The COT lasted about 20 minutes. After experiencing the two tests,
the students filled out the attitude questionnaire. Some were also interviewed after the

questionnaire.

IM. Results

Data from the attitude questionnaire were analyzed using the statistical software
package SPSS 11.5. Nonparametric tests were chosen because the sample size was

small and the data collected by the questionnaire was not continuous.

1. Students' attitudes and reactions

In order to investigate the students’ attitudes, responses to the items on the
questionnaire were analyzed using Wilcoxon, chi-square tests, and crosstabulations.
Items 1-8 were on Likert four point scales ranging from (1) strongly agree to (4)
strongly disagree. Significant p values from the tests were further investigated by
calculating effect sizes using Cohen’s d, phi (¢), and Cramer’s V: Cohen’s (1992)
guidelines for interpreting Cohen’s d suggest that effect sizes of .2 are considered
small, .5 medium, and .8 large. On the other hand, Phi (¢) or Cramer’s V is
described as ranging from .1 (small effect) through .3 (medium effect) to .5 (large
effect) (AcaStat Software, 2007). The results are presented below.

Table 1. Results on students’ attitudes and reactions

. . Median
Questionnaire item Format| . Z d
(Min Max)
7.1t i d test fq t FTH 32 9 2.27* 0.51
. It is a good test format as an exam. . .
£ COT | 3(1 4
FTFI 2(1 4
8. I could do justice to my ability. COT ) El 41 0.17 0.03
FTFI 3(1 4
9. The test had enough questions to assess my speaking ability. COT 3 52 41 1.94 0.28
10. T had sufficient ti to think about th ti beft I FTFI 2(1 4
ad sufficient time to think abou e (questions before ( ) 3.00%% 1.07
spoke. COoT 32 4
FTFI 32 4
11. I had sufficient response time. COT 3 52 41 0.93 0.19
12. T hile T taking the test FTH 24 3.94%* 0.85
. I was nervous while T was taking the test. . .
g COT |25 (1 4)
FTFI 32 4
13. Questions asked in the test were fair. COT 3 52 41 0.75 0.04
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14. T had to wait for a long time before taking the test, and it FTFI 3 (1 4 0.69
made me tired. COoT 32 4 | 3.62%* }

15. The test t FTH 34 0.43
. The test was easy to use. .

v sy e COT | 3(1 4) |281%
(*p<.05 **p<.01)
Table 2. Comparative results on Section three

Questionnaire item N FTFI COT | Same X o

16. Which test made you feel more nervous? 42 | 67%(28)| 21%(9) | 11%(5)| 9-76%* | 0.48

17. Which test do you want to take again as your
42 | 55%(23)| 35%(15)| 10%(4)| | g8 0.20
exam? : :

18. Which test was more comfortable for you talking
42 | 48%(20)| 50%(21)| 2%(1)

to a computer or to a person? 0.02 0.02
19. Which test was more difficult for you? 42 | 48%(20)| 38%(16)| 14%(6)| 0.44 0.10
20. Which test was fairer? 42 | 19%(8) | 57%(24)| 24%(10)| 8.00** | 0.44
21. Which test do you prefer? 42 | 67%(28)| 33%(14)| 0%(0) | 4.67% | 0.33

N YES NO
22. During COT, were the voices on the computer

41 91%(38) 7%(3)
clear?
23. While undergoing COT, was it disturbing for you

42 19%(8) 81%(34)

to have other test takers talking at the same time?

(*p<.05 *p<.01)

Results indicate that the students showed significantly more positive attitudes to the
COT in relation to ’“preparation time’(Q10), 'nervousness’(Qs12, 16), ’'tiredness’(Q14),
"practicality’(Q15) and ’fairness’(Q20). Although the students had more positive
attitudes to the COT in terms of 'preparation time’, 'nervousness’, ’tiredness’, and
fairness’, it seems that more students tend to think that the FTFI is a better test
format(Q7) and finally prefer the FIFI(Q21) mainly because it better approximates
real-life conversation, interacting with a person, and that interaction made them

somewhat more comfortable.

2. Effect of affective factors on performance

In exploring the effects of attitudes on the test takers’ performance on the FTFI and
the COT, Spearman correlations were carried out to examine whether two variables,
‘attitudes” and ‘performance’ on the FTFI and the COT, were associated, and further
whether the misfits of the test taker facet were caused from the test takers’ attitudes.
For the analysis, both the measures for the test takers on each item, corrected for
differences in rater severity and the measures for the test takers, corrected for
differences in item difficulty and rater severity (i.e.,, total measures) were used. The
use of measures (or logit scores) which can compensate for the rater severity
difference, would be more appropriate to increase measurement precision than the
original raw scores.

No significant correlations were found between the attitudes to the COT and any

118



measures of the COT items suggesting that attitudes to the COT did not influence
performance on the test. Thus only the results of the correlations between the attitude
items regarding the FTFI and the measures of FTFI items are presented in Table 3

below.
Table 3. Correlations between FTFI attitude items and logit scores
Ttem Iteml Item2 Item3 Item4 Item5 Item6 Item?7 Item8
Fluency .037 A454%* .035 075 .163 A87** .164 189
Grammar .071 A432%* .038 .046 .104 .390% 124 234
Vocabulary .090 A451** .017 .021 114 413%* 211 221
Intelligibility .050 254 122 144 .058 267 195 .022
Cohesion 119 ST74%* .165 .004 .165 391% 244 136
Effectiveness .080 A72%* .073 .029 113 A416%* .106 197
Total measures .061 A454%* .186 .085 .003 .366* 161 112

*P<.05 *p<.01

Item 2 (I could do justice to my ability’) and item 6 (‘I was nervous while I was
taking the test’) were significantly correlated with the measures of almost all the test
items except only that of Intelligibility, indicating that these two attitude items were
particularly influential on the test takers’ performance on the FTFIL. The measures of
Cohesion and Fluency were more strongly correlated with attitudes. These results
imply that the test takers performed better when they felt they could do justice to
their ability and were less nervous in the FTFL

In order to investigate if the misfitting test takers’ inconsistent performance resulted to
some extent from their positive or negative attitudes toward the tests, the misfitting
test takers on each test (five from the FTFI and seven from the COT) were excluded
from the data and the correlations with the attitudes were carried out again. No
different results were found from the reanalysis with the edited data from the COT,
but the results of the correlations using the edited data of the FIFI (Table 4) clearly
showed that the significances were distinctively reduced compared to those in Table 3.

Table 4. Correlations between attitude items and logit scores using edited FTFI data

Item Iteml Item2 Item3 Item4 Item5 Item6 Item7 Item8

Fluency .148 .329 .069 187 .010 410* 137 218
Grammar .055 356* .072 .148 .089 327 .097 .249
Vocabulary .047 371* .053 130 .082 325 .165 241
Intelligibility 173 210 .020 .190 .050 183 .196 .043
Cohesion .035 S18%* .087 159 .062 328 311 152
Effectiveness .086 365* .092 174 .098 341* .074 260
Total measures .036 344* 210 .041 105 185 .200 1.073

*P<.05 **p<.01
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From the analyses, it can be concluded that the test takers’ attitudes to the FIFI did
affect their performance and made them perform inconsistently on the test and this
led to the misfits. In summary, while there were not any meaningful relationships
between attitudes to the COT and performance on the COT, more positive perceptions
of the ‘test validity’ of the FIFI related to higher performance on the FIFI and
particularly, more ‘negative feelings’ to the FTFI to lower performance on the FTFIL
The performance on the FTFI was especially associated with the test takers’
perceptions (doing justice to their ability) and with their feelings about nervousness.
Eventually the effects of these attitudes appeared to lead to inconsistent performance
of the test takers on the test. More specifically, the misfits seemed to be caused to
some extent by the test takers’ positive or negative attitudes. It was also noted that
performance on Cohesion and Fluency were more strongly influenced by the
perception of ‘test validity’ (or doing justice to their ability) and by “negative feelings’
(or nervousness) respectively.

IV. Conclusion

The findings of the current study suggested that the Korean students showed very
favorable attitudes towards the CAOT (even though they preferred the FIFI after all),
compared to previous studies showing much less favorable attitudes to a semi-direct
test (ie, a tapebased test) (e.g, Clark, 1988; Stansfield et al, 1990; Shohamy et al,
1993).

The students’” concern with test validity was raised in this study as an important
factor in their preference. It appeared that the students thought that the test looked
more like an actual performance involving non-verbal communication, feedback and the
reactions necessary for real life communicative situations and looked more authentic
and a better learning tool for improving speaking ability. The students seemed able to
separate their emotions and feelings about the tests from their evaluation of the
validity of the test, consistently with the previous studies of faceto-face formats
(Savignon, 1972; Brutch, 1979; Shohamy, 1982): in these studies, students reacted
positively to a more communicative test and preferred the test even though it was
difficult for them, presumably because of its higher face validity.

Finally, this study found that the students’ attitudes toward the FTFI were associated
with their performance on the test while there was no relationship between their
attitudes toward and the performance on the CAOT. They performed better on the
FTFI when they had more positive and less negative attitudes toward the FTFI, and
their attitudes were some of the signigicant causes for the misfits of the test taker
facet for the FTFIL This study therefore suggests that the Korean university students’
attitudes to the FTFI are an important source of construct irrelevant variance in their
speaking test performance on the FTFL

Taking the findings of this study into account, it seems that if the test is to be used
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for the assessment of overall oral ability, and a skilled interviewer is available, it may
be more appropriate to use the FTFI. On the other hand, if scores are to be used for
the assessment of achievement during or at the end of the course, or the test is
needed to assess a large group of students in a short time frame, it may be better to
administer the COT.
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A Cross-Cultural Comparison of Image Schemas

1. What is your sex?

2. Where are you from?

3. How old are you?

(
(
(

)
)
)

4. Choose one of four pictures which corresponds to each sentence and fill in the

blank.

* Note a meaning difference between two sentences.

@ Bill sent a package to Joyce.

(

)

P The above sentence means it's not certain whether Joyce received the package or

not.

@ Bill sent Joyce a package.

» The above sentence means it’s certain that Joyce received the package.

A

B

C

D

@

O

O
2/

blank. * Note a meaning difference between two sentences.

(D He hit the ball.

(

)

P The above sentence means it's certain that he hit the ball.
@ He hit at the ball. (

P The above sentence means it's not certain whether he hit the ball or not.

A

B

D

o 1%
.
LA

O~

O
O

O

Choose one of four pictures which corresponds to each sentence and fill in the
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6. Choose one of four pictures which corresponds to each sentence and fill in the

blank. * Note a meaning difference between two sentences.

@ He loaded newspapers onto the van.  ( )

P The above sentence means the van has room so it's possible to load anything
else onto the van.

@ He loaded the van with newspapers.  ( )

P The above sentence means the van is filled with newspapers so van doesn’t

have any room for anything else.

e

*** Thank you ***
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Exploring compliment responses among American undergraduates
and Korean undergraduate learners of English

Woonik, Joe

(Pusan National University)

Abstract

This study examines compliment responses (CRs) among American undergraduates and
Korean undergraduates with high English proficiency. The data was gathered through the
instrument of written discourse complement tasks (DCTs), with four situational settings:
appearance, character, ability, and possession. A total of 120 undergraduates from both
countries participated in the study from mid-December until late December, 2010. The
findings demonstrate that even Korean undergraduates with high English proficiency have a
high tendency of using fewer Accept strategies, and more Evade and Reject strategies than
the American undergraduates do. This means that the Korean undergraduate participants
use an indirect approach in response to compliments, preferring modest strategies to CRs,
which is because of cultural influences; their counterparts, on the other hand, prefer using
direct CRs. This indicates that the participants from both cultural backgrounds use different
compliment protocols, and CRs in both cultures vary in meaning respectively.

Keywords: Compliment response; American undergraduate; Korean undergraduate; Discourse
complement task; cultural background

1. Introduction

The compliment as a speech act” is a discourse device that, as a positive politeness strategy
utilized here and there between interlocutors, strengthens interpersonal relations in daily
life (Brown & Levinson, 1987; Tang & Zhang, 2009; Yoko, 2003; Yu, 2003). In previous research,
many linguists and sociologists have heavily conducted studies on requests and refusals,
while researches on the differences of compliment responses (hereafter, CRs) among languages
in interlanguage speech acts were less common (Chang, 2010). Moreover, cross-cultural
comparisons on politeness strategies have been highlighted by only a few sociologists (Brown
and Levinson, 1978, 1987; Gu, 1990; Herbert, 1986; Hill, 1997; Kasper, 1990; Matsuura, 2004;
Tang & Zhang, 2009). The results of these efforts have not always produced consensus on
politeness and compliments. From not only a sociolinguistic perspective, but also from that
of pragmatics, a clear explanation has been lacking, for from one culture to another, there
are different ways of communication and understanding; compliments generally perform
a positive role, but in some other cultural areas a compliment may be considered as something
negative. This can be understood that compliments in every single cultural belt can function
as a spectrum, showing different aspects dependent on light. For example, to participate

in a back-to-school party, you have to be well dressed, and as you get there, one of your
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friends says, You are looking very dandy today! In this situation, the remark You are looking
very dandy today! could carry a positive meaning in one cultural belt; whereas, in a different
cultural belt it could be negative. Therefore, in order to eliminate communication conflicts
between speakers and addressees, and to achieve successful communication between cultural
regions, it is significant to study CRs much wider and further. Towards addressing this
need, and operating on the premise that in terms of its communicative function, language
is under the influence of culture (Barnlund & Araki, 1985; Yoko, 2003), this study is based
on an analysis of cultural factors. From this perspective, it can be implied that American
undergraduate and Korean undergraduate with high English proficiency each could articulate
their responses to compliments differently. Thus, this paper is not to investigate the
developmental order of responses to compliments among subjects from different cultures,
but rather to examine differences in CRs between two groups, using four scenarios (based
on appearance, character, ability and possession). To administer data collection, Discourse
Completion Tasks (hereafter, DCTs) was adopted. In a similar way, looking at data collected
through the DCT format, this research adopted it to obtain results, and implemented in
a relatively short period of time. By doing an analysis of compliments comparing interlanguage
speakers, this study intends to identify how differences in responses to compliments are

influenced by culture.
The research questions include:

(1) When responding in English to compliments, are even Korean undergraduate leaners
with high English proficiency affected by their L1?

(2) Compared to the responses, do both groups really take different approaches to compliments?

After this data is analyzed, the findings will contribute towards offering the importance
of the cultural role to speech acts and helping interlocutors from different cultural backgrounds
understand each other, lowering the communicative conflicts among interlocutors in

communication.

2. Literature Review

Generally, one of the important functions of compliments is that they strongly increase
solidarity between speakers and addressees (Holmes, 1984, 1988a; Scolle and Scolle, 2001;
Searle, 1969). As the relationship between interlocutors is maintained through this positive
pragmatic interaction, compliments perform the role of social lubricant (Holmes, 1988a; Chen,
1993; Matsuura, 2004). Given these positive aspects, compliments and responses to compliments
can be analyzed through politeness theory. Hobbs (2003) defines a compliment as follows:
A compliment is a speech act which explicitly and implicitly bestows credit upon the addressee
for some possession, skill, characteristic, or the like, that is positively evaluated by the speaker
and addressee (p. 249). Compliments are common in every culture, and strengthen the solidarity
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between speaker and addressee (Blum-Kulka, House, & Kasper, 1988; Brown & Levinson,
1987; Holmes, 1988; Tang & Zhang, 2009). While compliments are quite positive speech acts,
they are very sensitive to social and individual variables (Spolsky, 2000). The variables such
as age, gender, ethnicity, educational background, and social status have considerable influence
on the act of giving compliments and the response among interlocutors, e.g. student vs.
students or student vs. teacher. Tang and Zhang (2009) find that, compared to English speakers,
Chinese speakers used far fewer combination strategies. Likewise, in her study, Matsuura
(2004) states that American speakers accept compliments easily and directly, whereas Japanese

speakers have a strong tendency to refuse or evade compliments.

Interestingly, in his research, Yu (2003) also demonstrates that there are indeed some
general common concepts and politeness and compliment responses between different cultural
groups, pinpointing that the issues of speech act universality should not be overlooked.
As every individual dwells in different cultural boundaries, it is vital to equip oneself with
a high understanding of other cultures in communication, which can lower mutual
misunderstanding and solidify relations among interlocutors as well (Knapp, Hopper, &
Bell, 1984). Other previous research with regard to compliment response strategies also
demonstrate that as responding to compliments is one of the most common discourse activities
in daily life, it is imperative to map the concept of politeness strategies in different cultures,
because a compliment can always be treated as a compliment in every culture: it can sometimes
trigger conflicts among speakers and addresses in case they do not understand what it is
(Herbert, 1989; Lee, 1990; Lewandowska-Tomaszczyk, 1989).

Halliday’s (1973) functional view of language proposes an overall, systemic theoretical
explanation enabling analysis of gender differences in language use. Other researchers” theories,
namely, Brown and Levinson’s Politeness and Face Theory (1995), Leech’s Politeness Principle
(1983), and Gu’s Politeness Principle (1990), explain politeness in speech acts in greater detail,
from slightly different perspectives.

2.1 Overview of politeness theory

Scollon and Scollon et al. (2001) state, as a technique and act of communication, politeness
performs a positive role. Building upon Brown and Levinson’s (1978) politeness model, Scollon
and Scollon (2001) categorized three politeness systems: Solidarity, deference, and hierarchy.
These systems are based primarily on whether there is a power difference (+P or -P) and
on the distance between interlocutors (+D or -D) (Ellis, 2008). In social and verbal interactions,
its numerous positive roles may be visible or invisible. Lakoff (1990) explains politeness
as follows: politeness is a system of interpersonal relations designed to facilitate interaction

by minimizing the potential for conflict and confrontation inherent in all human interchange
(p- 30).
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2.2 Brown and Levinson's politeness and face theory

Brown and Levinson (1987) by and large distinguish between two sorts of politeness:
positive politeness and negative politeness. The theory of politeness says that complimenting,
as a positive politeness strategy, transfers the complimenter’s noticing of and attending to
the complimentee’s interests and needs (Chen, 1993). The researchers explain politeness
strategies as a way to save the hearers’ face, which refers to the respect that every individual
want to keep for him/herself in the public; whereas, Face Threatening Acts (FTAs) are behaviors
that encroach on the hearer’s need to maintain self-esteem.

2.3 Leech'’s politeness principle

Grice (1975) divides the Cooperative Principle into four conversational maxims” focusing
on "how people use language.” By contrast, in his Politeness Principle, Leech (1983) categorizes

. .3
SIX Mmaxims )

, namely, tact, generosity, approbation, modesty, agreement, and sympathy and
asserts that communication is mutually polite and cooperative. Conclusively, the six maxims
state that all maxims are to take the following approaches: denigrate self and maximize

counterpart.

2.4 Gu's Politeness Principle

In his research on CRs in the East Asian cultural belt, with its roots in Confucianism,
and on the region’s politeness principle, Gu (1990) provides a thorough account. Based on
Leech’s Politeness Principle, Gu categorizes the Politeness Principle into the four maxims:
self-denigration, address, tact, and generosity (Chen, 1993). Among those maxims, this study
is concerned with the subject of self-denigration, of which the two submaxims are to (a)
denigrate self and (b) elevate other. According to this maxim, denigrating others is considered
to be impolite or ill-mannered, and boasting about oneself is considered to be arrogant and
self-conceited (Gu, 1990).

3. Methodology

3.1 Participants

A total of 120 undergraduate students participated in this study. The participants consisted
of two independent groups: 60 American undergraduates currently enrolled in colleges in
the United States, and 60 Korean undergraduate with high English proficiency. The rationale
behind selecting these two groups is because it is useful to discern whether even the Korean
undergraduates with high English proficiency are culture-dependent in responding to
compliments in English. To lessen the heterogeneity of English proficiency among participants,
the Korean undergraduates selected for the study include only those whose English scores
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of TOEIC test are in the upper range between 800 ~ 900. The Korean participants have
been receiving instruction in English since their third grade of elementary school, and have
been continuously exposed to English instruction at school for at least 9 years.

Table 1: Participants

American undergraduates Korean undergraduates
Number of participants Male(30) Female(30) Male(30) Female(30)
Country of birth United States South Korea

3.2 Instrument design

Since this study investigates the most frequently-used CRs in undergraduates’ life, the
scenarios complimenting appearance, help, ability and possession - are constructed based
on them, the participants can reply to each question naturally. In addition, there are no
interrupting factors to directly or indirectly influence their responses to compliments, as
their social status, as students, are equal to each other. Each situation presents all respondents
with a detailed description of the compliment situation as follow.

Table 2: four scenarios for the discourse complement task questionnaire

Category Speaker- hearer Compliment situation
1. friend — friend Appearance: You have dressed up for a party.
2. friend — friend Character: You have spent the whole day helping a friend.
3. friend - friend Ability: You have successfully completed a class presentation.
4 friend - friend Possession: You have bought a brand-new computer.

3.3 Data collection

This study was conducted from a cross-sectional approach, using DCTs, and data was
collected based on DCTs concerning four scenario settings: appearance, character, ability and
possession (see Appendix). As mentioned above, DCTs are very useful because when it is
necessary to obtain results that match the purpose of this study, they allow sufficient data
to be collected, and can be implemented in relatively short period of time (Chang, 2010;
Yu, 2003). Golato and Andrea (2003) remark that DCTs are better suited to the study of
"what people think they would say’ than to the study of "what people actually do say’ in a given
speech setting (p.111). In addition, Beebe and Cummings (1996) stress that DCT is a good
approach to study psychological factors that are likely to affect speech and performance
and ascertaining the canonical shape of speech acts in the minds of speakers of that language
(p.80). DCTs concerning four scenario topics were distributed to American undergraduates
and Korean undergraduates and then collected after all their responses to each question

were written.
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3.4 Data Analysis

In this section, the use of CRs is categorized into two parts: macro level CRs and micro
level CRs. Under the macro level, three-way classifications of CRs Accept, Reject and Evade
was used for data analysis (Holmes, 1988, 1993), and the macro level Accept includes Appreciation
token, Agreeing utterance, Downgrading/qualifying utterance, and Return compliment. data analysis
(Holmes, 1988, 1993), and the macro level Accept includes Appreciation token, Agreeing utterance,
Downgrading/qualifying utterance, and Return compliment. In case of Reject, it contains Disagreeing
utterance, Question accuracy, and Challenge sincerity. The last Evade entails Shift credit, Informative
comment, and Request reassurance. Building on the data gathered, this study compare differences
of the compliment responses from the two groups, and focus on cultural analysis of different
concept of compliment responses. With regard to the four scenarios - appearance, character,
ability and possession - the findings make it possible we see the specific distribution of
CRs as follows.

Table 3: Holmes’ CR categories

Macro level Micro level Examples
CRs CRs
Accept Appreciation token “Thanks”; “Thank you”; “Cheers”; “Yes”; “good”

Agreeing utterance “I know”; “I am glad you think so”; “I did realize I
did that well”; “Yeah, I really like it.”

Downgrading/ “It’s nothing”; It was no problem”; “I enjoyed

qualifying utterance doing it”; “I hope it was ok™; “I still only use it to
call people”; “It’s not bad”

Return compliment “You’re not too bad yourself’; “Your child was an
angel”; “I’'m sure you will be great”; “Yours was good
t00”

Reject Disagreeing utterance “Nah, I don’t think so”; “I thought I did badly”; “Nah,
it’s nothing special”; “it is not”; “Don’t say so”

Question accuracy “Why?”; “Is it right?”; “Really?”

Challenge sincerity “Stop lying”; “Don’t lie”; “Don’t joke about it”; “You
must be kidding”; “Don’t, come on”

Evade Shift credit “That’s what friends for”; “You’re polite”;

Informative comment “No worries”; “My pleasure”;

“It wasn’t hard”; “You can get it from (store name)”;
“It’s really cheap”

Request reassurance “Really?”

3.4.1 The general pattern of CR strategies

At a macro level, the following figure demonstrates that the both groups prefer Accept,
Evade, and Reject in order. Interestingly in this study is that the participants from both groups
prefer Accept strategies most regardless of cultural differences, but it is noticeable to see
there are large percentage gaps between both groups, particularly in Accept, shown in figure
1 below. As shown, Korean undergraduates use more Reject and Evade than the American
undergraduates do. At the same time, this figure illustrates there will be different uses between
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both groups.

== American undergraduates = m~= Korean undergraduates

Fig. 1. Macro-pattern in Accept, Reject, and Evade

3.4.2 CRs for appearance compliments

Figure 2 demonstrates that both groups prefer Accept strategy more than the other two
strategies. Interestingly, American undergraduates apply more Evade strategies than Reject
strategies as Korean undergraduates do, even though there are big percentage differences.

Fig. 2. The macro-pattern of CRs to appearance compliments

With regard to appearance compliments, at the micro level, figure 3 demonstrates that
both groups similarly prefer using Appreciation token and Return compliment to others. In
particular, Korean participants significantly use more Request reassurance than American
participants do, whereas, American participants use less Disagreeing utterance and Request
reassurance than Koreans do. Another remarkable feature in figure 3 is neither group takes

Agreeing utterance, Downgrading and Question accuracy noticeably.
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Fig. 3. The micro-pattern of CRs to appearance compliments

3.2.2 CRs for character

At the macro pattern of character compliments, figure 4 demonstrates that American

participants make sharp use of Accept strategy to character compliments rather than Korean

participants do; whereas, Koreans use more Evade strategy than Americans do. More interesting

is Americans take less Reject strateqy even to character compliments.

® American undergraduates

Korean undergraduates

Fig. 4. The macro-pattern of CRs to character compliments

Figure 5 shows us marked differences between both groups. American undergraduates

make much use of Appreciation token, Return compliment and Shift credit; whereas, Korean

undergraduates use Shift credit and Return compliment more. Compared between appearance

compliments and character compliments, the figure demonstrates both groups sharply use

Shift credit to character. Interestingly, Korean participants use Appreciation token least compared

among the four settings.
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—+—American undergraduates  — @l— Korean undergraduates

Apprecistion  Agreeing  Downgrading Return Disagreeing  Question shift credit Request
token utterance compliment  utterance accuracy reassurance

Fig. 5. The micro-pattern of CRs to character compliments

3.2.3 CRs for ability

Like other figures above, American undergraduates most frequently use of Accept strategy
and use least Evade strategy; whereas, Korean undergraduates use Reject strategy a bit more

than Accept to ability compliments and least use Evade like Americans do.

® American undergraduates Korean undergraduates

Accept

Fig. 6. The macro-pattern of CRs to ability compliments

American undergraduates, as expected, make much use of Appreciation token at the
micro-pattern level applying ability compliments; while, Korean undergraduates use
Disagreeing utterance most. Interestingly, Americans use return compliment similarly to
appearance, character, and ability compliments. Both groups show using markedly different

gaps in Appreciation token and Disagreeing utterance.
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Fig. 7. The micro-pattern of CRs to ability compliments

3.2.4 CRs for possession

Likewise, American undergraduates frequently use Accept strategy, followed by Evade
and Reject strategy, which is almost similar to their appearance and character compliments,
but Korean undergraduates use Evade most, followed by Accept and Reject strategy, which

is similar to their appearance and character compliments.

® American undergraduates Korean undergraduates

Accept

Fig. 8. The macro-pattern of CRs to possession compliments

Figure 9 shows American undergraduates use Appreciation token most, followed by
Downgrading and Request reassurance, and they rarely use others. However, Korean
undergraduates prefer Request reassurance most, followed by Shift credit and Appreciation token.
Their preference of Request reassurance is more adopted in possession compliments than in

the rest.
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—#— American undergraduates = M= Korean undergraduates

Fig. 9. The micro-pattern of CRs to possession compliments

4. Findings and discussions
As shown above, both groups, in the four settings, take significantly different strategies

when responding to compliments. American undergraduates make much use of Accept strategy,
whereas, Korean undergraduates show they, in general, prefer using Evade and Reject strategies
in the three settings, except for appearance compliment. This implies that even Korean
undergraduates with high English proficiency are greatly influenced by their L1, when
responding to compliments. As seen in the appendix, as questioned: When complimented
from a peer, do you consider applying negative responses as self-humiliation? almost 85%
of the American undergraduates replied Yes, I do. In other words, applying negative or
indirect strategies could be viewed as hypocritical (or dishonest) responses when complimented
by a peer. This demonstrates they tend to prefer taking positive approaches when complimented

and somewhat, concurs with other previous research on CRs in the literature review.

On the other hand, it appears that, even Korean undergraduates with high English
proficiency are under great influence of Korean culture when responding to compliments.
The result shows they even tend to accept modesty strategies when complimented, since
considering modesty the most significant factor as their self-image. It implies that their L1
strongly affects their English expressions in compliment settings, suggesting their CRs can
be or are closely linked to overall Confucian collectivism. In Korean culture, their modesty
strategies such as Evade and Reject strategies seem to be a tool of self-effacement in responding
to compliments. For such reasons, they make frequent use of Evade and Reject strategies in

the four scenarios, rather than taking an Accept strategqy positively.

As seen in figure 1 of Macro-pattern, the American participants demonstrate their high
tendency of positive responses: Accept (85%), Evade (10%), and Reject strategy (5%); on the
other hand, the Korean participants show their high modesty strategies: Accept (45%), Evade
(37%), and Reject strategy (22%). This clearly implies that CRs vary from one cultural belt
to another regardless of their proficiency of English. To sum up, the following table shows
clearly both groups’ strategy preferences.
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Table 4: Overall four settings and most preferred CR strategies

Appearance Character Ability Possession
American | Korean American | Korean | American | Korean | American | Korean
ACCept skesksk skskok skksk sk Kk
Reject ok
EVade sk sk

The following table shows overall distribution of CRs in number, revealing that American

undergraduates prefer using more Accept strategies than Korean undergraduates do.

Table 5: Overall distribution of CRs

Macro CRs Micro CRs American UG Korean UG
Accept Appreciation token 105 44
Agreeing utterance 7 8
Downgrading utterance 38 10
Return compliment 49 43
Subtotal 199 105
Reject Disagreeing utterance 10 42
Question accuracy 4 8
Subtotal 14 50
Evade Shift credit 20 54
Request reassurance 8 30
Subtotal 28 84
Total 241 239

This research is limited in one-on-one private interlocutions with American undergraduates
and Korean undergraduates with high English proficiency. Future studies should, therefore,
investigate if there are percentage differences in responses to compliments when conversations
are taking place with larger groups of people in public places. Also, response results between
Korean male and female participants could be explored, since the result can play a vital
role as a lubricant in communication among interlocutors in different cultures. In addition,
it is also significant to figure it out whether or not modesty strategies of Korean undergraduate
participants to compliments are also commonly used in other Korean groups in order to

discern if culture greatly impacts on their CRs regardless of English proficiency.

Appendix

Survey on compliment responses

Thank you very much for participating in this survey. Any information you provide will
be confidential and used only for research purposes. The purpose of this Discourse Completion
Task (DCT) is to examine whether or not native English speakers and Korean university
student learners of English show differences in their responses when they receive compliments

from others.
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( Exploring compliment responses among American undergraduates and Korean undergraduate learners of English)

1. () American undergraduate 2. () Korean undergraduate
3.  Sex: () male () female
4.  Instrument Discourse Completion Task

Four scenarios in which you receive compliments are described below. As a participant
in the study, you should imagine yourself in these four situations and truthfully write down
the answers you would be most likely to give in each scenario. Read below.

1 Scenario 1: Appearance

Your department is holding a small party to welcome incoming freshmen. You have dressed
up for the event. As you arrive at the party, one of the faculty members says: Hey, you're
looking very dandy today! Your outfit really suits you.

You answer:

2 Scenario 2: Character

You have just spent the whole day helping your friend move to another place. When it
is done, your friend says: Thank you! You are such a helpful person.

You answer:

3) Scenario 3: Ability

You have just completed a class presentation. Afterwards, your close mate says: Wow, well
done! That was brilliant! I hope I can do their presentations the way you did.

You answer:

4) Scenario 4: Possession

You have bought a brand-new notebook computer. As you are using it, your friend notices
that it is a new one. Your friend expresses envy, saying: Wow, how smart this is! My computer
is not as fast as this one, and doesn’t have as many cool features. It looks awesome.

You answer:

Please tick your answer.

When complimented from a peer, do you consider applying negative responses as
self-humiliation?

() Yes, I do. () No, I don't.

THANK YOU FOR YOUR SINCERITY
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End-notes

1) Overview of speech act theory.

Speech act theory (Austin 1962; Searle, 1969) aims to explain how speakers use language to accomplish their
intentions, and how listeners infer the intended meaning. Austin (1962) defines “speech act” as any act that
involves speaking words, and categorized speech acts into five categories, according to linguistic function:
representatives (e.g., assertions, claims, and reports); directives (e.g., suggestions, requests, and commands);
expressives (e.g., apologies, complaints, and thanks); commissives (e.g., promises, threats, and offers); and
declaratives (e.g., decrees and declarations). Based on the notion of illocutionary force, Austin (1962) divides
explicit performative verbs into five categories: verdictives, exercitives, commissives, behabitives, and
expositives. In this study, 'compliment' belongs to the group behavitives, that is to say, expressing one's
attitude towards something.

2) (1) Maxim of quality (2) Maxim of quantity (3) Maxim of relation (4) Maxim of manner

3) Leech's Six Maxims (a) Tact maxim (in impositives and commissives): (i) Minimize cost to other (ii)
Maximize benefit to other (b) Generosity maxim (in impositives and commissives): (i) Minimize benefit to
self (i) Maximize cost to self (c) Approbation maxim (in expressives and assertives): (i) Minimize dispraise
of other (ii) Maximize praise of other (d) Modesty maxim (in expressives and assertives): (i) Minimize praise
of self (i) Maximize dispraise of self (e) Agreement maxim (in assertives): (i) Minimize disagreement
between self and other (ii)) Maximize agreement between self and other (f) Sympathy maxim (in assertives):

(1) Minimize antipathy between self and other (ii) Maximize sympathy between self and other
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Copy Raising Construction and Parallel Movement

Kiyang Kwon

(Youngsan Univ.)

1. Introduction

€ Copy raising(CR) is the name of the operation by which a DP is moved to the
superordinate clause from a subordinate clause, leaving a copy (usually, a pronoun
with the person, number, and gender agreement with its antecedent), instead of a
trace, in its original position, but this copy behaves exactly the same as the trace

left by the ordinary raising case with respect to its interpretational properties.

2. Properties of CR Construction

@ First, CR constructions involve that a raising verb takes a non-expletive subject and

a complement containing an obligatory pronominal copy of the subject.

(1) a. James seems like he has found the cake.

b. *James seems like she has found the cake.

@ Second, CR constructions exhibit an alternation between non-expletive and expletive
subject, as in (2a-b), similar to the alternation between subject-to-subject raising and

finite complementation in (3a-b).

(2) a. James seems like he adores the cake.
b. It seems like James adores the cake.
(3) a. James seems to have found the cake.
b. It seems that James has found the cake.

@ Third, although subject-to-subject raising alternates with that-clauses as in (4a), CR
examples alternate with complements introduced by like or as if/as though clauses,

as in (4b).

(4) a. It seems that James has found the cake.
b. James seems like/as iffas though he adores the cake.

175



(er=oloiatets] 2011 Agstary

Tor
—/

€@ Fourth, CR predicates are actually ambiguous between a thematic and a

non-thematic. Consider that subjects of CR predicates can be non-thematic.

(5) a. *John seems like there is no tomorrow.
b. John eats like there is no tomorrow.

(i) According to Kaplan-Myrth(2000), the ungrammaticality of (5a) shows that the NP
John does not receive a @ -role from the CR predicate, or anywhere else. Note that no
such violation occurs in (5b) where the matrix verb eat assigns an external role to
John. Thus, it is clear that CR verbs have non-thematic subjects, when the pronominal

copy is in the embedded subject position, based on the contrast in (5a-b).

(ii) The following examples in (6-7) support the claim that the matrix subject
positions of CR are non-thematic. Only DPs can be assigned 6 -roles from their
predicates. As shown in (6-7), however, the bracketed elements in the subject positions
are not DPs: PPs in (6a) and (7a), and APs in (6b) and (7b). Thus, the non-DP CR
subjects under the bed and sickeningly sweet illustrates that the subject position of CR
predicates is non-thematic.

(6) a. [Under the bed] is an unoriginal place to hide.

b. [Sickeningly sweet] is how Calvin likes his cereal.
(7) a. [Under the bed] seems like it is an unoriginal place to hide.

b. [Sickeningly sweet] seems like it's how Calvin likes his cereal.
(Davies & Dubinsky 1998)

(iii) In addition, CR verbs can take expletives or parts of idiom chunks in their
subject positions, which is shown in examples (8-9), respectively.

®)

[}

. %There seems like there’s a lot of garbage in the driveway.

o

. * There seems like a lot of garbage is in the driveway.

0

It seems like a lot of garbage is in the driveway.

©)

fo5)

. %The cat seems like it is out of the bag.
. %The shit seemed like it hit the fan.

o

It is clear that the matrix CR subject positions are non-thematic since expletives such
as there and it do not bear any 6 -roles. Like expletives, parts of idiom chunks such
as the cat and the shit in (9) are not associated with thematic roles. The data shown in

(8-9), therefore, provide strong evidence that CR verbs have non-thematic subjects.
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€ Meanwhile, there occur some cases in which CR subject positions can be thematic
position. First, Potsdam & Runner (2001) indicate that CR subjects are thematic in
cases of (10).

(10) a. *There seems like John expects there to be an election.
b. *The other foot appears like the shoe is on it.

c. *Under the bed seems like an unoriginal place to hide will be it.

In (10), we can note that expletive in (10a), idiom pieces in (10b), and non-DP in (10c)
are impossible in cases where the copy pronoun in the complement is in non-subject
position. The ungrammaticality in (10) shows that the subject position of CR predicates
is necessarily thematic. Expletive and the like in (10) cannot appear in the subject

position of CR predicates since they will receive a ¢ -role.

(i) Fujii(2005), following Potsdam & Runner(2001), argues that CR subject is
non-thematic only if the copy pronoun occurs as the highest subject in the
like/as-complement. However, if the copy pronoun occurs in any other position, the CR
subject is assumed to be thematic. To prove this argument, Fujii(2005) notes that
picture-NPs as CR subjects only allow reconstruction for binding if the copy pronoun
is in the highest subject position in the finite clause complement to like/as if/as though.

p

(11) [Stories about each otheri]; seem like [they; have frightened John and Maryj]

b. *[Stories about each other;]; seem like John and Mary; them,;

(12) [Pictures of his; mother]; seem as if [they; will make every boy; aggravated]

SR

. *[Rumours about his; mother]; seem as if Bill expects them; to make every boy;

aggravated.

The binding contrasts between (a) examples and (b) examples in (11-12) show that CR
subjects only allow reconstruction for binding if the copy pronoun is in the highest
subject position as in (11a) and (12a) under the assumption that the movement chain

allows reconstruction of the picture-NP in its base position.

3. Previous Analyses of CR constructions

@ The Movement Analysis (Ura 1998)
Ura(1998) argues that CR predicates have a non-thematic subject position and that
only subject in the complement clause can raise to the subject position of CR

predicates.
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13) a. O di m [k Eze furu Ada]
Expletive seems to me COMP Eze saw Ada
‘It seems to me [that Eze saw Ada.]
b. Eze&: di m [ka 0i huru Ad3j]
Eze seems to me COMP he saw Ada
"Eze seems to me [that he saw Ada.]’

According to Ura(1998), (13b) is derived from (13a) by copy-raising Eze from the
embedded subject position to the matrix subject position, leaving its pronominal copy

in the embedded subject position.

(14) a. [cp k& [rp Ez¢ T [vp furu Ada []]

v EPP
b. [TP EZéi T [VP di [CP ka [TP t; T [Vp Auru Ada ]]]
v EPP v EPP(strong)
v Case ¢ -features x Case ¢-features(weak)
he

In (14a), to satisfy Last Resort, the subject DP Ezé checks the strong EPP feature of
the embedded T. However, the DP Eze does not check Case or ¢ features of the
embedded T. In contrast to the strong EPP feature, Case or ¢-features of the
embedded T do not need to be checked because they are weak and only cause a
derivation to crash if they remain unchecked at LF. After this derivation, in the matrix
clause Ezé checks the strong EPP feature and Case and ¢ -features of the matrix T, as
shown in (14b). If the derivation stopped here, it would crash because the embedded
T contains uninterpretable and unchecked Case and ¢ -features. To solve this problem,
Ura(1998) proposes that Igbo has a language-particular rule that can insert a
pronominal copy of an A-moved element at an intermediate position of the A-chain,
as shown in (19b).

However, Ura’s(1998) analysis raises a number of questions under Chomsky(2005)
phase machinery. First, the movement in (14b) may violate Phase Impenetrability
Condition(PIC). Thus, for A-movement out of a CP, the DP must first move to the
edge of CP. However, there is no motivation in Ura’s(1998) movement analysis of CR,
since no feature would be checked at the level of the embedded CP. Second, the
language-particular rule that Ura(1998) suggested in the analysis of Igbo CR, may be
stipulative and unexplanatory in that it violates the basic concept of Minimalist

Theory, since parametric variation is restricted to the lexicon in the Minimalist Theory.

@ The Base-Generation Analysis (Postam & Runner 2001)
Postdam & Runner(2001) argue that the CR subject is merged directly into the
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matrix subject position after the embedded clause with its subject pronoun is formed
and propose that an A-chain is formed between the two base-generated DPs prior to
assignment of a single 0 -rule at LF. Thus, all features(EPP, Case, and ¢ -features) of
the matrix and embedded T are independently checked in the matrix and embedded
clauses by two DPs.

(15) a. Two; people seem t; to have won the lottery. [+ambiguous]
b. It seems that two people have won the lottery. (seem > two)
c. Two people are such that they seem to have won the lottery. (two > seem)

(16) a. Two people seem like they have won the lottery. [-ambiguous]

o o

. =It seems that two people have won the lottery. (seem > two)

c. =Two people are such that they seem to have won the lottery. (two > seem)

In (15), the Subject-to-Subject Raising example is ambiguous between the wide scope
reading of a strong quantifier two and the matrix verb seem. This means that the wide
scope reading of the matrix verb seem in (15c) can be captured at the position of the
trace in (15a). However, such an ambiguity is not present in CR, since (16a) is
unambiguous. The wide scope reading of a strong quantifier two can be captured only
in the main clause. Given this, Potsdam & Runner (2001) argue that under the
base-generation analysis of CR, the DP cannot be interpreted in the embedded clause
and point out that the interpretational differences between SSR and CR subject can be
evident in favor of a base-generation account. However, Potsdam & Runner’s(2001)

proposal seems to be tilted to the representational analysis.

@ The CP-Predication Analysis (Landau 2009)

Landau(2009) suggests that properties of CR constructions can be explained by the
CP-predication operation and argues that the pronominal copy in CR constructions is
not necessary only if the matrix subject is thematic. Furthermore, Landau(2009)
proposes that if (i) a non-thematic subject of CR verb must be licensed by predication,
(ii) the clausal complement is turned into a predicate by merging with a null operator,
and (iii) the pronominal copy is the variable required by operator.

Before we investigate the CP-predication analysis of CR constructions, let’s consider
the Landau’s(2009) basic assumptions. First, Landau(2009) assumes that CPs can be
used as non-natural predicates when they involve null operator constructions, as
shown in (17).

(17) a. This essay is difficult [cp OP; to understand t; ]
b. They bought a dog [cp OP; to paly with t; |
c. This tea is too hot [cp OP; to drink t; ]
d. He left with some memories [cp OP; to cherish t; ]
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It is clear that if the gap is formed by movement, then the CP can be turned into a
predicate by the operator-gap dependency. Given this observation, Landau(2009)
assumes that natural language can provide a proper tool to turn a CP into a predicate
with the aid of two operations: (i) merger with a null operator as in (18b) and (ii) the
realization of overt pronoun unless the language possesses suitable null pronouns, as
in (18c).

(18) a. [cp wveenen ] : proposition
b. [cp OP; ........... ti ] : predicate Ax. P(x)
c. [cp OP; ... pronoun; ... ] : predicate Ax. P(x)

According to Landau(2009), the bracketed complement in (18a) can generally function
as a proposition. In (18b), the operator-variable pair may be the outcome of
movement, in which case the variable would be an unpronounced trace. In (18c),
operator-pronominal copy pair can enter into the binding relationship. Given this
assumption, Landau(2009) argues that copy-containing CPs can become predicative,
when they have to contain the merger of a null operator, as in (18b) and a
pronominal copy for it to bind, as in (18c). Second, Landau(2009) assumes that CR
constructions are governed by the Psource-Copy Generalization(PCG) as follows:

(19) The Psource-Copy Generalization (PCG)
A copy is not necessary only if the subject is a Psource.

In order to understand the concept of Psource, consider (20).

(20) a. Harry looked to me [like he was drunk].
b. It looked to me [like Harry was drunk].
c. I saw Harry.

Roger(1972) claims that (20a) does but (20b) does not entail (20c), suggesting that the
subject of a CR construction be understood as the perceptual source (Psource) of the
subject. Furthermore, Asudeh & Toivonen(2007) assume that the CR subject is a
perceptual source, maintaining that the sentence Tom seem like he’s cooking is
infelicitous in a context where Tom is not perceived. In this respect, Landau(2009)
argues that CR examples whose subject can be construed as a Psource allow a
copy-less complement and that CR examples whose subject cannot be construed as a

Psource require a copy in their complement.

(21) Context: 1 read about the nutritional merits of Tibetan food, and remark:

a. It sounds; [like Tibetans are healthier than us].
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Context: I read about the nutritional merits of tsampa, the Tibetan flour, and remark:
b. Tsampa sounds, [like Tibetans are healthier *(eating it)].
Context: My friend tells me about the nutritional merits of Tibetan food. I respond:

¢. You sounds; [like Tibetans are healthier than us].

In (21), we can notice that each CR verb appears in three types of the CR subject:
an expletive as in (21a), a non-Psource DP as in (21b), and a Psource DP as in (21c).
Landau(2009) argues that two assumptions in (18-19) can explain the contrast between
(21b) and (21c). Since Tsampa in (26b) is not a possible Psource for sounds; it cannot
be licensed through direct @ -assignment by sounds;. Therefore, it must be licensed by
some predicate. The like-complement, however, is intrinsically propositional, as shown
in (21a). Moreover, CPs are not natural predicates, so a null operator must be merged
to the like-complement in order to turn it into a predicate. This is why the pronominal
variable is necessary in the complement of (21b). In contrast, You in (2Ic) is
semantically licensed by receiving the Psource ¢ -role of soundss Predication is not
needed, a null operator is unnecessary, and hence a copy is not needed either. In
conclusion, sound; and sounds; take non-thematic subject but sounds; takes a thematic
subject, which is assigned the ¢ -role Psource. A Psource interpretation for the CR
subject indicates that it is thematic, whereas a non-Psource interpretation indicates it is
not. Thus, Landau(2009) concludes that the PCG accounts for apparent inconsistencies
in the obligatoriness or non-obligatoriness of a pronominal copy in CR examples.

However, Landau’s(2009) analysis seems to have the following problem. In principle,
we hope CPs could have been like DPs, PPs, APs, or VPs in being able to function as
predicates without the aid of a null operator. In practice, they are not. If the
restriction of predication must be specific to CP, then we should explain why this

restriction is involved in only CP, except other lexical categories.

@ The Parallel Movement Analysis(Kwon & Lee 2010)

In the previous section, we have noted that CR examples are ambiguous between a
thematic and a non-thematic reading for the subject. To capture this property of CR
constructions, we will propose new type of analysis of CR constructions, based on the
parallel movement in Chomsky(2008). We assume that the complement clause of CR

verb seems to be CP headed by the zero complementizer, as shown in (22b).

(22) a. It seems like [cp James is in trouble].

b. James; seems like [cp ¢ he; is in trouble].

According to Postdam & Runner(2001) and Asudeh(2002), there is distributional
evidence for analyzing like as a preposition taking CP complement, headed by the zero
complementizer. Furthermore, Landau(2009) argues that in CR examples in Hebrew,
the PP headed by the preposition ke’ilu ’as if,, followed by the standard finite
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complementizer Se- ‘that’, as shown in (23).

(23) nir'e ke'ilu (Se-)lo  mil'u et ha-hora’ot Sel Gil.
looks as if (that-)not followed.3pl ACC the.instructions of Gil
‘It look like they didn’t follow Gil’s instructions.’

Thus, we assume that the complement clause of CR verb in (23b) is a CP headed
by the zero complementizer. Now let's consider the process of parallel movement
analysis of CR constructions. The parallel movement application in CR constructions
(23b) can be seen in (24).

(24) CP
James; C
A
Cmat TP
[FFlo]
James; T
Tmat CP
........................... > [0] /\C’
seems
Ce{ T~p
[EFl[o ] T~
Jamesy T
| A
s > Tﬁ\m
is in trouble
he

(pronominal copy insertion)

In the embedded clause of (24), we assume that Temp does not inherit uninterpretable
@ -feature from Cemp but only inherits EF from Cemp. Given this, we propose that CR
subject James in base position can be moved to [Spec, T] of the embedded clause by
the inherited EF from the embedded Cemp,. Furthermore, we notice that the moved CR
subject in [Spec, T] still has an unvalued ¢@-feature, and therefore can be raised to the
matrix clause. In the matrix clause of (24), we assume that Tna inherits uninterpretable
@ -feature from Cpa, but, EF remains at Cpa. Thus, the CR subject James is raised to
[Spec, Tma] of the matrix clause from [Spec, T] of the embedded clause.
Simultaneously, the EF of Cpa forces the CR-subject James to be moved to [Spec, Cual
of the matrix clause from [Spec, Temp] of the embedded clause. As mentioned in
section 2, CR subjects are actually ambiguous between a thematic and non-thematic
reading. To explain the duality of CR subjects, we suggest that the non-thematic use
of CR subjects is possible in case that the copy in [Spec, Tma] of the matrix clause can
be pronounced at PF component among three copies [James; James; Jamesy] of CR
subject in (24). The thematic use? of CR subjects is available in case that the copy in

2) We may conjecture that the thematic use of CR subject in [Spec, C] of the matrix clause may be related
with the topic property of CR subject. This possibility opens up further studies.
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[Spec, Cma] of the matrix clause can be pronounced at PF component among three
copies [James;, James; Jamesi]. Thus, the parallel movement analysis can explain the dual
effects of CR subject.

However, if the derivation stopped here, it would crash because the uninterpretable
@-feature in Temp in the embedded clause remains unchecked. To solve this problem,
we suggest that the pronominal copy is inserted in the embedded subject position in
order to check the uninterpretable @-feature of Temy in the embedded clause, satisfying
the fundamental property of CR constructions.

Now we will consider evidences for the parallel movement analysis of CR
constructions. First, as noted in Chomsky(2008), the parallel application of CR example
in (24) can generate two A-chains and one A’-chain as follows:

(25) a. A-chains: (James; Jamesy)

(Jamesy)
b. A’-chain: (James; Jamesy)

Although the A-chains are invisible and there is no direct relation between James;
and the head James; of the A-chain (James; James;), there is evidence that there really is
a copy in [Spec, T] which heads the two-membered A-chain in (25). To prove this
evidence, we will suggest CR examples in Igbo. According to Ura(1998)’s observation,
Igbo has the following fact. Let’s consider (26).

26) Eze; di onwé  yaj [ka oi huru Ad3]
Eze seems to himself COMP he saw Ada
"Eze; seems to himself; [that he; saw Ada].’

Eze in (26) can bind an anaphor. This shows that the raised Ezé occupies an
A-position, that is, the matrix subject position of the predicate di ‘seem’, which is a
non-thematic position.

Second, as noted in section 2, only non-thematic positions can host the idiom chunk.
The following fact in Igbo CR example supports this claim, which means that [Spec,
T] of the matrix clause in CR construction is a thematic position.

27) a. Ihe ékpl-ru na igwd a-gha-shia la.
thing cover LOC palm come-off PAST
"The secret was revealed.
(Lit. The cover on the palm tree came off.)
b. [The ékpitru na igwo]; di [k& o a-gha-shia la.
thing cover LOC palm seems COMP it come-off PAST
"The secret seems to be revealed.’

(Lit. [The cover on the palm tree]; seems that it; comes off.)
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According to Ura(1998), the meaning of the idiom in (27a) can be preserved in (27b)
even after a part of the idiom undergoes the alleged copy raising. This indicates that
the position of CR subject is a thematic position. From these observations, we
conclude that the parallel movement application can explain dual properties between a
thematic and non-thematic reading and the observation on A-property of CR subject.

4. Conclusion
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L1 lemma mediation in processing I2 word pairs and sentences

Hyechong Park
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Abstract

Prior studies have reported that L1 lemma mediation is valid in processing L2 words. On
the other hand, this finding has been criticized from a methodological point of view.
Therefore, this study investigates L1 lemma mediation by comparing how intermediate and
advanced Korean users of English respond to the decontextualized word pairs and
contextualized sentence completion items. A two-part lexical judgment questionnaire, which
consists of decontextualized word association pairs and contextualized sentence completion
items, was distributed to the nine research participants. And the following recall sessions
were conducted with the participants to examine their perceived similarity of the word
pairs. Findings from the first part of the questionnaire, the word association task, portray
that the same translation pairs seem to be more semantically related in comparison to
different translation pairs. This result can validate the prior findings regarding the effect
of L1 lemma mediation of L2 processing. However, in the sentence completion task,
advanced Korean users of English showed low reliability on the same translation pairs and
they tended to choose one word for the same translation pairs. These results imply that
L1 mediation may not operate in the contextualized word processing for advanced users.
Further recall sessions also suggest that L1 lemma mediation may be much stronger in the
decontextualized word association task and for intermediate level users of English, while

the advanced level users may access L2 lexicon more conceptually.
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Prior studies have reported that L1 lemma mediation is valid in processing L2 words (Jing,
2002, 2004; Kwon, 2005). On the other hand, this finding has been criticized from a
methodological point of view (Vespoor, 2008). According to the criticism, though L1 lemma
mediation has been captured, it is mainly based on a difference in reaction time of the
decontextualized lexical judgment test. Therefore, this study investigates L1 lemma
mediation by comparing how intermediate (n=3) and advanced Korean users of English
(n=3) respond to the decontextualized word pairs and contextualized sentence completion
items. Due to the contradictory findings and the methodological development in
cross-linguistic studies (Fizpatrick, 2007; Jarvis & Pavlenko, 2008), native speakers of English
(n=3) were also recruited for the study in order to determine the strength of the semantic

relations of the word pairs.

A two-part lexical judgment questionnaire, which consists of twenty decontextualized word
association pairs and ten contextualized sentence completion items, was distributed to the
nine research participants. And the following recall sessions were conducted with the
participants to examine their perceived similarity (Javis & Pavlenko, 2008; Kellerman, 1977)
of the word pairs. The first part of the questionnaire covers ten same translation word pairs
and ten different translation pairs; these questions asked the participants’ perception
regarding semantic overlap of the noun pairs. Participants showed their semantic judgment
through a six-point Likert scale. The second part of the questionnaire consists of ten
sentence completion questions; these items asked the participants to choose either the same
or the different translation pairs.

Findings from the first part of the questionnaire, the word association task, portray that
the same translation pairs (M=4.87, SD=.75) seem to be more semantically related in
comparison to different translation pairs (M=4.52, SD=.58). This result can validate the prior
findings regarding the effect of L1 lemma mediation of L2 processing (Jing, 2002, 2004;
Kwon, 2005). However, in the sentence completion task, advanced Korean users of English
showed low reliability (Cronbach’s @ = -.275) on the same translation pairs and they, like
the intermediate group participants, also tended to choose one word for the same translation
pairs [x*(1, 0.05)=8.58, P <.001, two-ways]. These results imply that L1 mediation may
not operate in the contextualized word processing for advanced users. Further recall
sessions also suggest that L1 lemma mediation may be much stronger in the
decontextualized word association task and for intermediate level users of English, while

the advanced level users may access L2 lexicon more conceptually.
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